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NatiMwl Executive Director 
The ASPIRA Association, Inc. 
1112 16th Street, N. W., Suite 340 
Washington, D.C. 20036 

Dear Dr. Petrovich: 

I am pleased to submit the attached chart essay. Five Cities School Dropout Study: 
Chaneteristiee ofHiepank High School Studente. Consistent with the intent of the 
ASPIRA Association, In&'s Five Cities School Dropout Study, which was funded by 
the Committee on PubUc Pbligr Researdi (m Contemporary Hispanic Issues of the 
Inter^University Program for Latino Researdi and the Soda! Sdenoe Research 
Council in 1986, this inquiry addresses three miyor research questions: 



1. What roles do community, fiunily, sdiool and individual student 
characteristics play in students' decisions to drop out or stay in school? 

2. How are these diaracteristics likely to differ among the miuor Hispanic 
student groups? 

3. Do these differences, if detected, provide additional information 
regarding the students' dedsions to drop out or stay in school? 

Theae findings represent an essential first step in data collection and analysis for 
seeking answers to why Hispanic students stay in or drop out of school. 

It is antidpated that researdiers will make further use of the comprehensive 
database dbvelop^ by tliis study, iHiich contains over 300 spedfic variables for a 
sam^e of 706 students selected to represent the experiences of Hispanic students 
Muwad in predominantly minority hi|^ schools in major U. S. dties. 




Kioardo R. Femandef, 
AsMdate Professor 
Prindpal Investigator 



BnderlsHill • POBox413 • Milwaukee. Wl S3201 



414 229.4:t2.1 
414 229-5S97 
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DESIGN OF THE INQUIRY 



The purpose of this inquiry is to describe the individual, family, school, and 
community characteristics of Hispanic ninth grade students enrolled in 
predominantly minority high schools in major U. S. cities. Consistent with the 
objectives of the ASPERA Association, Inc. Five City School Dropout Study findings 
reported in this chart essay represent an essential first step for seeking answers for 
why Hispanic students stay in or drop out of school. 

Sampling Dgsign, The survey san^ple for this inquiry is comprised of 706 ninth 
grade Hispanic students randomly selected from seven high schools located in five 
of the nation's largest cities. This stratified sample design yields student profiles for 
the four largest Hispanic groups in the United States: Mexican Americans, Puerto 
Ricans, Cubans, and Central Americans. The specific features of this scientific 
sample are documented in Appendix A. 

OueaHonnairg Dggipt, The student responses simunarized in this analysis were 
collected in the Fall of 1986 using the Five City School Dropout Study questionnaire 
described in Appendix B. This nine-part questionnaire (with special attention given 
to using factors specified in the High School and Beyond database and in other 
studies dealing specifically with the Hispanic dropout phenomenon) afforded each 
student an opportunity to share information on more than 300 specific variables. 
Information from all variables was used to construct this chart essay. 

Organization of the Report . The chart essay findings are presented in ten 
sections. Each of the first nine sections charts student responses to the items in a 
single part of the questionnaire. The final entry in each section is a summary of 
these responses. The tenth section is divided into three parts. The first two parts 
summarize the findings of the entire questionnaire. Taken collectively, these two 
parts identify 42 specific variables that highlight the most significant similarities and 
differences across the four Hispanic groups examined in the study. The third part, 
entitled Next Steps, recommends three activities to continue this line of inquiry. 

This organization is reflected in the Table of Contents which follows. The Table 
of Contents may also be used to get a sense of the types of questions utilized in each 
of the nine parts of the questionnaire. 
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Section One: Student Characteristics 

The first 22 questions are designed to gather information about demographics, school 
attendance, lace-ethnidty, student activities, and p^xeptions about the attitudes of 
friends and ciassmates of this sample of ninth grade Hispanic students. 



Cuesrion 1 What i$ your geiKler? 17 

Question 2 Mow old ate you? 18 

OuMtton^ Whc e were you lx>m? 19 

Ouesticn4a W'^re you bom outside of ttie mainland United Slates? 20 

Oueatkm4b Howold were you when you first arrived in ttie U.S.? 21 

^^^Cittmff How loi^ did you live outside of the mainland U.S.?. 22 

Oii^artAn^ What grade did you attend when you fiist arrived in die U.S.? 23 

Oueat*on7 Did you complete any grades in sdioob outside of ttie U.S.? 24 

QucsHong Did you ccm^ete grades outside of thb state? 25 

Oueatfon9 What is your race? 26 

OueaHonIO What is your ethnic background? 27 

Oi^rtonll Whidi of the following activities do you do? 28 

OtlMtiffn 1? Have you received any awards, honors or recognitions? 29 

Qutltfftnli? Have you participated in any community activities? 30 

Question 14 Have you participated in any leadership activities? 31 

Question 15 Name two or three things that you do well? 32 

Question 16 Have you ever been stopped and questioned by the police? 33 

QyfBtiffn 17 Have you ever been arrested and booked? 34 

Queatkmlg Whatistheethnicbackgroundof most of your friends? 35 

Qyfrtftniy Do you have any friends who k*ft school because of pregnancy? 36 

fVpartAnOO How many of your ck>se friends do the folk>%rii^? 37 

g^«gstiftn^t How many of youir classmates do the foltowing? 38 

QuMtton22 Who is living at home with you now? 39 

Summaiy of Section One Findings. 41 



Demographic characteristics of students and peer behavior and attitudes are often cited 
as determinants of school success. 
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Section Two: Parent Characteristics 

The second section provides basic demographic data about the parents of the ninth 
grade Hispanic students in the U. S. urban sdiod sample, as well as information about 
interaction with parents, parental expectations, home rules and regulations, and school 
visitation. 



Oii«tion23 What is your ptrenl's race? 45 

OuMtkm24 What is the ettmlcbadcgnHind of your parents? 46 

^'^'^•^g? Where were your parents bom? 47 

Ougrtimi26a Howftu'didyour father or stepfetiier get in idiool? 48 

.S^ICtftaOifll HowterdidyouriiK>ttieror8tep!w>thergetinsdio(ri? 49 

Qiiertfln27a What is the occupation of your father or sl ep fa thet ? 50 

OnfathmCT? what is the occupation of your mother or stepmo Aer? 51 

QaaUStl^ How well do you get akM^ with your parents?. 53 

OlifHhm2? How often do you do the fMlo%^ activities with your parents? 54 

OiMtlonaO How often do you talk to your parents about the foUowii^ lq:>ics? 55 

QBBttfln?1 Which of the ibllowii^ do you l>dieve your parents expect you to do? 57 

QMSHon32 Do your parents have rules for you regarding tfieae activities? 58 

Qiestionaa Are Aere punishments associated with breaking home rules? 59 

Oiestkin34 Do your parents visit your sdiool? 60 

Oaestk>n35 What is the most serious probk-m you have with your parents? 61 

QllMtlnniMr Do you know of any gang activity in your neighborhood? 62 

Summary of Section Two Findings 63 



Researdi has shown ttiat the home environment has a great influence on student 
adiievement The questions in this section fie designed to examine parental influence 
on this sample of Hbpamc ninth graders. 
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Section Three: Language Usage 

The questions in the third section are designed to provide information about language 
usage among ninth grade Hispanic students in the U. S. urban school sample, including 
proHciency in Spanish, proficiency in English, parental encouragement to learn English 
and Spaiush, and the language used by students in specific settings. 



Queatkm37 Do you know Spanish? 67 

Ou«iion3B How well do you speak, reid, or write in ^nish? 68 

Ou«tkm39 How well do you speak, read, or write in En^ish? 69 

Question 40 How often have your parents encouraged you to learn Elfish or Spanish? 70 

Oueatkm41a What language do you qpetk with stadents at school? 71 

Question 41b What language do you speak with your best friends?. 72 

Ougation4lg What language do your parents use to Speak to each other? 73 

Summaiy of Section Three Findings. 75 



Language is important not only for school success but also as a carrier of culture. A 
large body of literature easts regarding the high correlaticm between limited English 
prc^dency and academic difficulty. The indicators in this section serve to explore the 
use oi both Spanish and English in school, home, and social environments. 
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Section Four: School Environment 

Hie fourth section provides basic information regarding students' attitudes toward 
school, attitudes toward other students, percepticms of dassmates' views, participation 
in both school and extracurricular activities, aids and impediments to sdiool progre s s, 
and disdplixury problems of the ninth grade Hispanic students in the U. S. urban 
school sample 



QM«tk>n42 Doyoulikeadwol? 77 

Hownwiyofyourtsachervcounadon^andadininiftralondoyo^ 78 

QuMHon44 How do you fed about students o( different raoe^ttmidly? 79 

rki-tkin4^ How do you ttdnkteachen fed about different kinds of Students? 80 

^■*t1f1l1fi How do you tfUnk other students see you? 81 

Q'gaHBn47 What bdMviors do you think other students value? 82 

OuMtion^g Hew often do you partkipate in sdected in sdKwl activities? 83 

OuMHnniQ How often do you partkipate in sdected out-ol-school activities? 84 

QigaHfmSO What one thing "idps you do weO in school? 85 

QiMaHim W What one thing keeps you from doing wdl in school? 86 

Ca«^o»52 How often have you had the sdected disdplinaiy problems? 87 

Summary of Section Four Findings 89 



attitudes and perceptions which students hold about school affects the degree to 
whidi they will become involved in school-related activities and may ultimately 
determine their level of academic success. Additional questions are designed to 
directly tap student percep.ions of what aids and impedes their academic progress. 
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Section Five: School Issues 

The fifth section examines additional school-related variables that are thought to 
influence success in school. Among the issues addressed by questions in this section are 
student absenteeism, homework completion, student perceptions of teacher 
expectations, and the general perception of certain school aspects. 



Ou€§tion53 How many days were you absent in the UsI six weeks? 93 

Ou«tion54 Why do you miss sdtool?. 94 

Question 55 How often were you tardy in ttielast six wedcs? «... 95 

OueaHon56 How of ten do you cut dasses? 96 

Question 57 How often do you come to sdiool with incomplete homewoik? 97 

QueatkmSa Please rate your sdKX>I on selected aspects. 98 

Question 59 How do you feel about the raceethnic distribution of teachers? 99 

Question 60 How do you feel dxwt the raceethnic distribution of students? 100 

Question 61 How do you think your teachers feel about you? 101 

Question 62 Who would you go to for advice concerning school problems? 102 

Question 63 Who would you go to for advice concerning personal problems?. 103 

QugaHon64 Who advises you to stay in school? 104 

Question 65 Who do you know who dropped out of high school? 105 

Question 66 Isitnecessary to finish high school to l)e a success in life? 106 

Question 67 How far in school do you think you will get? 107 

Question 68 Why woukl you quit hi^ school before graduation? 106 

Questi on 69 What in*school factor would cause you to quit high school? 109 

Que s tior.TD What in-school factor would keep you in high school? 110 

Summary of Section Five Findings. Ill 



Measures of actual school structure and student interaction with that structure provide 
important data about school issues that may iiifluence students* decisions to stay in or 
drop out of school. Other questicms probe the existence of school, home, and 
community support systems that help ensure acadenuc success. 
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Section Six: Homewoik and Studying 

The questions in this section deal with the types of materials read in English and 
Spanish, television viewing habits, the size and resources of students* homes, use of the 
library, time spent on homework, and persons consulted for assistance with academic 
subjects. 



Question 71 What kinds of material do you reid in Bn^ish and/or Spanish? 117 

Question 72 How much time do you spend watching TV in En^ish and/or Spanish? 118 

Question 73 How many rooms are in your home? 119 

Question 74 Whichof the following items do you have in your home? 120 

Question 75 Have you used tfie school or puUiclibraiy? 121 

Question 76 How long does it take you to get to school? 122 

Question 77 How much time do you spend on homework each week? 123 

Question 78 How mudi time do you spend reading for school each wcdc? 124 

Question 79 Who helps you with homework? 125 

Question 80 Do you study with other students? 126 

Summary of Section Six Findings. 127 



Exanuning the availability of instructional resources and actual student study habits 
helps to understand tlie contribution the individual student brings to academic 
activities. Outside reading, use of library, and television watching also serve as 
indicators of the effort the student applies to school tasks. 
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Section Seven: Academic Concerns 

The questions in this section address the students' perceptions of their own academic 
performance, most and least favorite subjects or periods, school mobility, grade 
retention, program placement and attitudes toward program placement. 



Question 81 How well do you usually do in you* studies? 131 

Oucslion 82 How well do you do in selected subjects? 132 

Question 83 What are your most favorite subjects or periods? 133 

Questions! What are your least tevorite subjects or periods? 134 

Questions? How nnany times did you change schools in grades 7-9? 135 

Question afta Have you ever repeated a grade? 136 

Question 86b What grades did you repeat? 137 

Question 87 In what school programs are you enrolled this year? 138 

Question 88 What do teachers think about students in your piogr%m? 139 

Question 89 How were you placed in yo ir program? 140 

Question 90 Were you in a specific program in elementary school? 141 

Summary of Section Seven Findings. 143 



Student perceptions and attitudes regarding their academic performance is a relatively 
tmtapped area of str^^dy which may serve to strengthen the body of information about 
the relationship between student perceptions and actual student performance. 
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Section Eight: Working 

The questions in this section examine current student employment as well as 
occupati(»ial aspirations and expectations. 

Question 91 Do you have • paying job? 147 

0«»«ti<»92 Which |ob would you most like to have when you are older? 148 

p«*M**o»93 Which job do you think you will most likely have when you are older? 149 

Summary of Section Eight Findings 151 

Some shidies have linked after-school work with dunges in academic performance. 
Additionally, it is interesting to note the relati(»iship between desired and expected 
future onployment. 



Section Nine: Future Plans 

The questions in this section were designed to assess the students' expectations to be in 
school during the next academic year. 

Ougation94 Are you planning to be in school next year? 1 53 

Ou«tion9S What sdiool do you plan to attend next year? 154 

Summary of Section Nine Findings 155 

The importance of predicted future behavior on actual future behavior is examined in 
tfiis section. 
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INTENT OF THE CHART ESSAY 



The purpose of the chart essay is twofold. First, it reports the findings for this 
inquiry. The nine SUMMARY secdons are used to synthesize the findings of the 
questions in each of the nine sections of the Five Cities School Dropout Study 
questionnaire. An overall summary, contained in SECTION 10: SYNTHESIS, is used to 
specify an empirical framework for future research on public school dropouts. 

Second, the chart essay is designed to give the reader a thorough understanding 
of the information available in the computer data file assembled for the Rve Cities 
School Dropout Study by a research group at the University of 
Wisconsin-Milwaukee. The 95 individual charts were developed to describe and 
interpret the distributions for each of the 300 variables in this data file. 

To accomplish both purposes of the chart essay, we suggest you consider the 
following strategy: 



STEP ONE 



STEP TWO 



Turn to one of the charts for a question of 
interest. If you are unfamiliar with the chart 
FSSAY format, you may first wish to turn to one of 
the three charts that are accompanied by an 
INSTRUCTION page. 

Instructions for reading the different types of charts 
are found on pages 16, 52, and 56. 

Scan the section SUMMARY. 

Feel free to return to any specific chart of interest. 



STEP THREE Repeat this process for each of the eight remaining 
sections. 

STEP FOUR Read the three part SYNTHESIS: SIMILARITIES, 
DIFFERENCES, and NEXT STEPS. 
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INSTRUCnONS FOR READING THE CHART ESSAY 



InterpreHng the Chart Essay 

Ihis page assists the reader in interpreting a chart essay page with a simple, 
dichotomous (e.g., YES/NO, MALE/FEMALE, etc.) response. It uses examples from 
the chart for Oueition 1 (page 17) to illustrate the five essential elements of a chart 
essay. 

1. iMueaddrcateil by the general research question. 

What are ttte duuracteristics of this sample of ninth grade Hispanic students 
selected from the seven U. S urban schools participating in this study? 

2. Specific question aslced in the questionnaire that is addressed by this chart 
What is your gender? 

3. Analysis for this and similar questions. 

Columns 1 through 4: Percent of students in each of the four Hispanic 

groups for this variaUe. 

Mexican-American: 50.1% MALE 

Percent of students for the total of all four groups of Hispanic students. 

-* All Four Groups: 51.3% MALE 

The most frequently occurring (modal) values are indicated in BOLDFACE. 

4. Actual values for the variable. 

For example, GENDER 
Male ninth graders 

comprised 50.1% of the Mexican- American students in this sample, and 
were 513% of the total sample of the four groups of Hispanic students in 
this survey of U. S. urban schools. 

5. Trend statements. 

These statements summarize the statistical findings in a narrative form, 
and as appropriate, reference the modal value. 
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STUDENT CHARACTERISTICS 



What it your gender? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 



50.1 45.9 6SS 56,1 513 

IMe 49.9 54.1 34.2 43.9 48.7 



• The total sample of nintii grade (flqpanic students sdected from die seven 
U. & uriian schools participating in tills study is divided almost equally 
between males (513%) and females (48.7%). A complete description of the 
sam[ding design for this study is given in i^ppouffx A 

• Mexican American students (50.1%), Cuban students (65.8%), and Central 
American students (56.1%) in the total sample are predominantly male. 

• Puerto Rican students (54.1%) in total sample are predominantly female. 
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STUDENT CHARACTERISTICS 



TTlIf mnn T Howoldtftyoa7 



Four Hispank Groups 

Mexican Puerto Central Ail Four 

Amcrian BiSSH Cuban American Groups 



% % % % % 

Ass 



UYon 


0.0 


1.2 


0.0 


0.0 


03 


13YMn 


0.0 


Z2 


0.0 


0.0 


0j6 


UY«m 


27.0 


44.9 


27.1 


62 


292 


15Y«m 


47.9 


316 


42.9 


333 


41.7 



16 Yon 


205 


15.7 


20.0 


27.2 


20J0 


17Y«m 


3.8 


3.4 


8.6 


25.9 


6S 


18Y«m 


03 


0.0 


1.4 


7.4 


13 


Over 18 


03 


0.0 


0.0 


0.0 


0.2 



• Slightly more than two of five (41.7%) ninth grade Hispanic students in this 
U. S. urban school sample report that they are 15 years of age. 

• Puerto Rican ninth graders (44.9%) are most likely to report that they are 14 
yetrsold. 



• Medcui American (47.9%) Cuban (42.9%) ninth grade students are most likely 
to report Aat they are 15 years old. 

• Cmlnl American ninth grade students (33.3%) are most likely to report that 
Ihty are 15 yean of ag». However, Central American students who are 16 years 
of agt or older oompi^ a mi^ty (60.5%) of all (Antral American students. 
Spcdfieaiy, 772% report their ages as 16, 25.9% report their ages as 17, and 
7.4% report their ages as 18. 
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STUDENT CHARACTERISTICS 



QBtMfiULl: Where were you bom? 







Four Hisaank GrouBS 








Mexican 


Puerto 




central 


All tour 




AmfidsiD fiifiiii 


Cuban 




Qaam 




% 


% 


% 


% 


% 














Okie of tlie 50 Slam 


60J 


6S.9 


3SJ6 


13.4 


53J 


Mexico 


99.4 


0.6 


1.4 


0.0 


70S 


Puerto Rioo 


0.0 


32.4 


0.0 




85 


Ote 


0.0 


0.0 


60.0 


OX) 


6.2 


Ottier Country 


03 


14 


1.4 


854 


10.7 


DmtKM»w 


0.0 


0.0 


1.4 


0.0 


0.1 



• About three of five Medcan American (603%) and Puerto Rican (65.9%) ninth 
9«dc Hispanic students in tfUs U. S. urban schod sample report th^^ 

were bom in one of the 50 sts-tes. 

• Only subtly more tium one-third (35.8%) of the Cuban ninth graders report 
that they were bom in one of the 50 states. 

• Fewer tium one-seventti (13.4%) of ttte Central American ninth grade 
students report that diey were bom hi one of dte 50 states. 
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STUDENT CtiARACTERISnCS 



OntiMnilli' Wm you bom outiidc the oMinlaiid United States? 





Kfedcan 


Puerto 




Ctotral 


AUFour 




American 


Rican 


Cuban 




Groups 




% 


% 


% 


% 


% 














UMuAVS. 


56.9 


63.0 


37.7 


123 


512 


OmridtMainlu 


a VS. 33.6 


26.6 


59.4 


82.8 


403 


TkmtKncm 


93 


10.4 


2.9 


4.9 


85 



• The mapAty of Mexican American (56.9%) and Puerto Rican (63.0%) ninth 
grade Ifi^MUiic students in this U. a urban schod sample report 
(bom Jnaiik the mainland United States. 



• Ntufy three^lfths (59.4%) of Cuban ninth graders report that they were bom 
flUtiilk the mainland United States. 

• SligMlyimxetfumfoui^fifths (82.8%) of CtotralAmeriom ninth gra^ 
students report that they were bom Qutsidfi the mainland United States. 
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STUDENT CHARACTERISTICS 



How old woe you when you fiist airived in ttie mainland U.S.7 



Four Hispanic Groups 



Mexican Puerto Central All Four 





% 


% 


% \ 


% 


% 


Affs Upon Arrival 












ItoSYcm 


173 


30.4 


14.6 


3.0 


15.7 


4to6Y«u« 


292 


10.9 


4.9 


73 


172 


7to9Yc«t 


273 


17.4 


56.1 


13.4 


26S 


lOtoUYctts 


133 


30.4 


14.6 


10.4 


15.7 


13 or Older 


125 


10.9 


9.8 


65.7 


24S 



• About three of ten (30.4%) Puerto Rican ninth grade students in this U.S. 
uifoan school sample report that they first arrived in the mainland Uni ted 
States when they were between one and three yeara of age. An additional 
30.4% repotted that they arrived in the U. S. when they were 10 to 12 years old. 

• About three of ten (29.2%) Mexican American ninth graders report that they 
first arrived in 6ie mainland United States when they were between four and 
lisyctrsofage. 

• Ihe majority (56.1 %) of Cuban ninth grade students report that they first 
arrived in ti^e mainland United States when they were between the ages of 
ACUDJULDiltt- 

• Neariy two-thirds (65.7%) of Central American ninth graders report that they 
first arrived in the mainland United States when thev were 1 3 years of age or 
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SlUDENT CHARACTERISTICS 



QmSk^ What it the total number of yean yott have lived otttoide of the 
mainland U.S.? 



FourHbsaanicGmufK 



Mexican Puerto Central Attlkfur 

AmqICffl RiCfm Cuban American Groupe 



^^rffOiitiiilfftfyfT 



Never lived outride U5. 


53.9 


54.7 


43.9 


15.6 


49.7 


One Yew or Lew 


103 


as 


7.6 


3.9 


83 


IW to Four Yen* 


8.6 


11.2 


15 




85 


RvetoNineYeers 


14.0 


10.6 


36.4 


143 


154 


Ten or MoK Yens 


a9 


&8 


9.1 


48U) 


13.4 


Don't Iteow 


43 


5.9 


13 


10.4 


5J 



• Ahnoet half (48.7%) of ninth grade Hispanic shidents in this U. S. urban 
school sample report that they have asm. lived outside of the United States. 

• The majority of Mexican American (53.9%) and Puerto Rican (54.7%) ninth 
fl^aden report that they have never lived outside of the U. S. 

• More than two-fifths (43.9%) of the Cuban students say they have always lived 
in die U. S. However, 36.4% of the Cuban ninth graders report that they have 
lived outside of the U. S. for five to rflhe yei.rs. 

• Nearly half (48.0%) of the Central American ninth grade students report that 
they have lived ten or more years outside of the United States. 
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STUDENT CHARACTERISnCS 



QMHiolLft What grade did yon tttend in tchool when you arrived for &e fizst 

tiflM in ttiC IimI tJA9 





Mexican 


Puerto 




Central 

amMPi^sffi 


AUF^ 


idaAHidad 


% 


% 


% 


% 


% 


DoMNotAppb" 












lomlnMMimd 


57A 


64.9 


34.4 


IIJ 


51.7 


FhM Grade 


16.9 




10.9 


7.9 


143 


SkkhmI Grade 


4.7 


15 


7A 


53 


43 


HM Grade 


55 


13 


HA 


3.9 


6.1 


RoufflhGnKte 


23 


5.0 


7S 


53 


33 




33 


15 


3.1 


16 


33 


ShdiGnde 


19 


3.1 


4.7 


53 


3.4 


Sivwtti Grade 


10 


15 


63 


131 


33 




13 


15 


0.0 


15.8 


33 


Mmk Grade 


16 


15 


1.6 


28.9 


5.6 



• SUg|iflyinoKdianone-sixdi(16.9%)of tfie Mexican American ninth gr^ 
•liidM and 13.2% of the IHierto Rican students in this U. S. w 
aaaafia report fliat they attended first grade when they first am vgd in tht> 
Udled Stales. 

• Naariy oiie-fourth (23.4%) of the Cuban ninth graders report that they 
atlmdad iiiiiiLgildfi when they first arrived in the United States. 

• Naarlydiieeof ten (28.9%) of die Central American iiinth grade students 
nport that they attended ninth grade when diey first arrived in the U. S. 
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SniDENT CHARACTERISTICS 



nirf^** DMyimcompltteaiijFflndMiiiKluMtooiitddetlicmai^^ 



FtiurHkpanieGraujM 

Mexican Puerto Central AUFour 

Amfidon Sisan Cubin ^mfirifim Gaam 



« % % % % 

C«nptoilQufarid«>UA 



Y« 


253 


26.2 


sun 


80.7 


343 


No 


703 


65.6 


423 


lai 


€01 




44 


8.2 


53 


1.2 


5J 



• Hm majority of Mexkan American (703%) and Puerto Rican (65.6%) students 
tai Hdt U. & uitMn school sample (UilnQt complete any grades outside of the 
United States. 

• The minority of Cuban (52.0%) and Central American (80.7%) completed some 
of thdr KhooUng outside of the United States. 
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STUDEM CHARACTEMSnCS 



Did yott coaqplete any gndes fai •talct other than the one you axe livii^ 
in now? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 



% 

in Another State 



Yat 


15.0 


24.0 


24.7 


18.1 


187 


No 


80.4 


683 


72J6 


80.7 


76S 


NoRvpoMC 


46 


7.7 


2.7 


1.2 


4S 



Nearly one-fifth (18.7%) of the ninth grade Hispanic smdents in this 
U. S. urban school sample attended school in a state other than the one in 
vrtiidi diey are presently living. 

Ihaperoentageoflfispanic ninth graders reporting that they completed some 
of ttieir sdKoUng in anodier state ranged from a low of 15.0% for 
Mexican-Anierican students to a hig^ of 24.7% for Cuban ninth graders. 
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STUDENT CHARACTERISTICS 



What it your xaee7 



tic Groups 



Mexican Puerto Central All Four 

American Si^Q Cuban American GnMp6 



WMie 


20.7 


214 


863 


615 


327 




1.4 


6.6 


2.7 


16.9 


4.7 


Nalhre American 


305 


19.1 


55 


9.6 


225 


AiianorFadik blander 


1.4 


4.9 


1.4 


3.6 


25 


Unkdarad 


4&0 


47.0 


4.1 


8.4 


375 



Xmdi 

• About three-eighths (37.6%) of the ninth grade Hispanic students in this U.S. 
uiban school sample did QQtdedare their race. Abnost half of the Mexican 
American students (46.0%) and Puerto Rican students (47.0%) failed to dedaie 
a race when asked to state tfieir race. 

• Se v enteen of twenty (863%) of Cuban ninth graders report that their race is 
white. 

• MoK than three-fifths (61 5%) of the Central American students report that 
tfidr race is white. 

• About one-sixth (16.9%) of the Central Americans identified themselves as 
Hade. 
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STUDENT CHARACTERISnCS 



QamkBlifr Whatiiyotircthiikbadcgnnind? 







Four Hisoank Grauvs 








Mexican 


Puerto 




Central 


Ml Four 




American Rican 


Cuban 








% 


% 


% 


% 


% 


E tfmig BaAground 












lliirtcin 


953 


0.0 


0.0 


0.0 


50J 


Puerto Rkan 


0.0 


97.7 


0.0 


0.0 






0.0 


0.0 




0.0 




Gmtoal American 


0.0 


0.0 


0.0 


913 


10.7 


Other Hiipuiic 


0.6 


0.0 


2.8 


3.7 


1.0 


Ollwr 


03 


0.6 


0.0 


23 


OS 


Ameriaui 


3.6 


1.7 


0.0 


23 


2S 



• hHneteen of twenty (95.5%) nindi gra ie Mexican American students in tius 
U. S. urban schod sample report tiha* Aeir ethnic background is Mexican. 

• Almost aU Puerto Rican (97.7%) and Cuban (97.2%) ninth graders report their 
ettinic badcgrounds as Puerto Rican and Cuban, respectivdy. 

• SUg^Hymovethannineof ten (913%) Central American ninth grade 
students report their ethnic badcgrounds as Central American. 
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STUDENT CHARACTERISTICS 



QyMtfimll; Wlik:holthtfiillowiiigactivitiMdoyoado7 



FovHismnkQam 

Mexican Puerto Central MFimr 

^mfiikin EiQin Cuban ^msdsaii Gnm 

(Rank) 





lat 


1st 


lat 


lat 


Ut 




2nd 


3rd 


3id 


2nd 


2nd 


DMKtag 


4th 


2nd 


2nd 


5lh 


3rd 


Writing 


3id 


6th 


5th 


4lh 


4th 


Piiming or Drawing 


5th 


4th 


4th 


3rd 


5th 




6th 


4th 


7th 


6di 


6th 


Fk^tagMiMical 
htkuiMnl 




7th 


6th 


Ttti 


7th 


rnoiognpny 


8th 


8th 


7th 


8lh 


8th 


Acting 


9th 


9th 


10th 


10th 


9th 


Other 


10th 


10th 


7th 


9th 


10th 



TfMida 



• AUfoiir groups of ninth grade Hispanic students in this U.S.iirban school 
sample report sports as the activity they do most 

• Reading is ranked SfifiQDd by Me)dcan American and Central Anierican ninth 
graders and tbkd by Puerto Rican and Cuban students. 
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STUDENT CHARACTERISnCS 



Have yim iccrivtd any awardk honm or iccogidtions in ttte 1^ 
tttRcycan? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 



A%yarda 

Yet 49.7 S3^ 563 SM 51J 

No 50J 46.8 43.7 46.6 483 



• A iM|ority (51.7%) of ninth grade Hlq>anic students in tfUs U.S. urban 
saBifde rqport Aat tfiey have received awards, honcns, or recognitions in the 
last tfme years. 



ERJC 



STUDENT CHARACTERISTICS 



fhMltfclltT Intlitlaattlim]rttn,haTC]roapaxtidpat«dinanyof th^ 



Four Hkpank Groufm 
Mexican Puerto Central All Four 

(Rank) 



Conununitv Activitieg 



CMdCWB 


lit 


1ft 


2nd 


lat 


ut 


Urtg^iiiAdlvito 


2nd 


2nd 


lat 


2nd 


2nd 


IW|pli«OllHrAdalli 


3id 


2nd 


4th 


3id 


3fd 


Niti^^bof hood ClMHUp 


4th 


4lh 


6th 


5th 


4th 




5tti 


5lh 


3rd 


4th 


5th 




6th 


6lh 


6th 


8lh 


7th 




6th 


Ttti 


8th 


7lh 


8ih 


Othar 


8th 


801 


5th 


5tti 


6th 



TtmnAm. 

• Mexican Amertean, Puerto lUcan, and Central American ninth grade Students 
in the U. S. urban tchod sample report that child care is the community 
activUy in whididiey participate most Cuban students rank diild care as 
number two. 

• Cid)an nind\ graders cite rdigknis activities as their highest ranked 
community activity. The remaining tiuce groups of Hispanic students rank 
itUgfaMit edhrllies in second place. 
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STUDENT CHARACTERISTICS 



QutrtioiLlI; IntiiclMlllii«tycaii^liavc]riMpailidp«tedinanyof thefoUoi^ 
IcadciBhip Mlhrllitt cither in cdiool and/or in the commiinity7 



Four Hispanic Groups 

Mexican Puerto Central All Four 

^msDcan Siaa Cuban Amfid£a& Omm 

(Rank) 





Itt 


Itt 


3rd 


3ni 


1st 


Sports Cipliin or 
MwMger 


2nd 


2nd 


lit 


1st 


2nd 


Ran for Elected Office 


3id 


3rd 


4th 


4th 


3rd 


Organization Officer 


4th 


4th 


2nd 


4th 


4th 


Other 


SHI 


5th 


5th 


2nd 


5th 




• Mexican American (1st) and Puerto Rican (Ist) ninth grade students in this 
U. S. uifoan sdiool sample are most lilcdy to report that their oxnmunity 
leadership activity was partidpati(m as a member ctf an organizing conunittee 
in tiie last three years. 

• Cuban (1st) and Central American (1st) ninth graders say they are most likely 
to hold a oommtmity leadership pwition as a sports captain or manager. 
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STUDENT CHARACTEMSnCS 



Qlltltifia2& Name two or tturec things that you do weU. 



Four Hispmic Groups 

Mexican Puerto Central All Four 

Amsdcan Bifi&n Cuban AQQS[ia& Gram 

(Rank) 



Categories Named 



apofw 


1st 


1st 


let 


2nd 


1st 


PenoMltfobbies 


2nd 


2nd 


2nd 


3id 


2nd 


Academk Subjects 


3id 


4th 


3id 


4th 


3rd 


bUerpenonal Skills 




6lh 


6th 


5lh 


4at 


Dmdng 


7th 


3id 


5th 


8th 


501 


Study sunt 


8th 


9th 


4th 


l8t 


6th 


Itedii« 


6th 


7th 


9th 


6th 


7th 


Art 


5th 


8th 


7th 


9th 


8th 


Sii«ii«/Muaic 


10th 


5th 


10th 


nth 


9th 




9th 


10th 


8th 


10th 


10th 


Household Work 


nth 


nth 


nth 


7th 


nth 



Trwida 



Mexican American, Puerto Rican, and Cuban nindi grade students in this U. S. 
mbansdioolsainirie rank sports first among things tttey do weU. Central 
American ninth graders list sports in seocmd friace. 

Central American ninth grade students are most likely to choose study skills 
as somedUng they do wdl. 
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STUDENT CHARACTEMSnCS 



0*— ****** Hive ]rott been ilQi^cd and qiicttii»cd by the poUceb^ 
tticjr ttioii^il yon cowmiitltd ■ ciinc? 



Four Hispanu: Groups 



Mexican Puerto Central All Four 

American Bigm Cuban American Groups 



Slopped by Palice 

Yc» 219 23.4 18^ 123 21.4 

No 77.1 76.6 812 87.7 78.6 



• SUglitly mote than one-fiftti (21.4%) of ninth i^KteHispank students in tto 
U. & mban idiool sanq[rie report ttiat tticy had been stopped and 
questioned by die police in ttte last three years because the pdice tiuMight they 
had committed a crime. 

• Puerto nam nindi graders (23.4%) were most likdy to indicate diey had been 
questfoned by die poUoer and Cantral American students (123%) were least 
Ukdy to report poUce questioning. 
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STUDENT CHARACTEMSnCS 



rhMrtmlTr Have you been fonnaUyartttted and booked by the police? 



FourHisaankGnmfMt 



Mexican Puerto Ctotral AUFditr 



Y« 105 6.9 6.0 7.6 M 

No 895 93.1 910 92.4 91J 



• About one of twehe (8.8%) ninth gnde Hispanic students in thi»U.S.urlMn 

school sample report that they had been fonnally arrested and booked by 
the police in tiie past three years. 

• the percentage of ninth grade Hispanic students indicating they had been 
arrested and booked by the police ranged from a low of 6.0% for Cuban 
students to a high of 105% for Mexican American ninth graders. 
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STUDENT CHARACTERISTICS 



fhlf ^Inn in What the cOinkbackgniind of moik of yoiir Mends? 



Four Hispank Groups 



Mexican Puerto Central All Four 







Rican 


Cuban 








% 


% 


% 


% 


% 


lUAgmundn/ Friends 














22 


S2 


1.4 


15.7 


52 


WMit 


4.1 


4.4 


26.0 


10.8 


72 




90.7 


76.5 


61.6 


63.9 


81J0 




3.0 


10.9 


11.0 


9.6 


6.6 



• Sig^tiyinoiettunfour-fifdtf (81.0%) of nind\ grade Hispiuc students m 
U. S. urban school sample report dut mostof dieir friends are Ifispanic 

• Cuban ninth graders (26.0%) are more likely than the other three groups to 
report that most of their friends are White. 

• Central American ninth grade students (15.7%) are more likely than the other 
gny ips of Hispanic students to indicate that most of their friends are Black. 
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STUDENT CHARACTEMSnCS 



ftntlHnnUt Do yoahtTt any fdtiidtovnUttvM who left Mhoolbccaiiae they got 
pngnant or had a chOdT 



Four Hispanic Groups 



Mexican Puerto Central All Four 

AsDstisaa Eian Cuban American Gmj& 



Preynant Friends or 
Relathrca 

Ye» 36.2 50.0 29.6 263 37£ 

No 63J 50.0 70.4 73.7 62.2 



Tinda 



• About three-eighths (37.8%) of ninth grade Hispanic students in this U. S. 
uiban school sample report that they have friends or relatives who left school 
because of pregnancy or child birth. 

• Puerto Rican ninth graders (50.0%) are most likely to report having friends or 
relatives who left school because they were pregnant or had a child. 
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STUDENT CHARACTERISTICS 



pM— HiMiMt HowmanyofjronidfiaLfrifilldl do cadi of the following? 





Mexican 


Puerto 




Central 


All Four 






Rican 


Cuban 


American 


Gnam 




% 


% 


% 


% 


% 


Use Drags 












AU 


1.4 


13 


0.0 


0.0 


13 


Muiy 


4.0 


8.1 


10.4 


16 


5S 


SoiM 


33.2 


40.7 


13.4 


17.1 


313 




61.4 






an % 


til 4 


Are Absent From School 










AD 


15 


14 


5.9 


16 


2A 


Mttiy 


11.2 


21.8 


211 


9.0 


14.7 


SoiM 


65.4 


60.9 


51.4 


51.2 


613 


None 


20.9 


14.9 


20.6 


37.2 


212 


Get Into n^ts 












AU 


3.4 


4.0 


4.4 


2.5 


3.6 


Many 


93 


19.5 


8J 


2.5 


11.1 


SoiM 


50.5 


54.1 


47.1 


35.0 


492 


None 


36.8 


22.4 


39.7 


60.0 


36.1 



Trenda 



• Slightly inoretihantftree'fifllui of ninth grade Hispanic students in this U.S. 
uitNUi school sample report tiut none of their dose friends use drugs (61.9%). 

• More than half (613%) of the Hispanic ninth graders sampled say some o f 
ttieir dose friends are absent from schod, and almost one-half (49.2%) indicate 
tiiat some of their close ftiends get into fights. 
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STUDENT CHARACTEMSnCS 



ft"— Him 21* Howmanyof yomdlMlBltCSdoeachof thefbUowingiegolaily? 



Four Hisjumk Groups 

Mexican Puerto Central All Four 

American ^jsMl Cubm American £20005 

% % % « % 



Use Drugs 



AD 


0.6 


1.8 


0.0 


0.0 


OS 


Many 


9.9 


14.6 


8.8 


2.7 


102 


Some 


49.0 


473 


36.8 


27.0 


US 


None 


405 


36.3 


54.4 


703 


442 



Are Abaent Prom School 



AD 


1.4 


19 


5.9 


13 


22 


Many 


20.2 


20.8 


20.6 


143 


19.7 


Some 


65.0 


68.2 


64.7 


46.7 


e^s 


None 


13.4 


8.1 


8.8 


37.7 


143 



Get Into Fighta 



AU 


23 


1.2 


3.0 


1.4 


2d 


Many 


14.2 


20.3 


9:0 


8.2 


14.6 


Some 


56.4 


60.5 


61.1 


46.6 


S6S 


None 


27.1 


18.0 


26.9 


43.8 


265 



Xmidi 

• Lesi than half (44.2%) of ninth grade Himanic students in OusU.S.ui^ 
school sample roMthatiigDe of their classmates use dnigs. Asimilar 
proportioii (44.8%) indicate that some of dieir classmates use drugs. 

• Mon tfutti three-fifdis (633%) of the ninth graders in the total sample report 
that tStat of their dassnutes are absent firom sdiool, and a somewnat smaller 
proportion (56.9%) indicate that their classmates get into fights. 



— 4^ 

36 



STUDENT CHARACTERISTICS 



On— tkwiM; Who is living at home with you now? 

Four Hispanic Groups 

Mexican Puerto Central All Four 

AmffiCffl Rican Cuban American QmjS. 



% % % % % 

In Household 



Father or Stepfa ther 


74.9 


50.3 


60.3 


5?.0 


652 


Mottwr M* Stepmother 


89.6 


88.5 


83.6 


77.1 


873 


Brothm 


69.2 


66.1 


47.9 


60.2 


652 


Simen 


71.4 


67.8 


26.0 


62.7 


64.7 


Gnuk^pucnKs) 


8.4 


5.5 


19.2 


12.0 


92 


ether ReUted 
Chiklren 


7.1 


6.6 


4.1 


15.7 


7.6 


OttierRdated 
Adults 


8.4 


3.8 


9.6 


21.7 


8.9 


Other Adults 


2.7 


3.8 


0.0 


6.0 


3.1 


Other Children 


4.6 


1.6 


4.1 


12.0 


4.7 



• NinU\ grade Hispanic students iti this U. S. urban school sample are more 
likdy to report ^t their mother or stepmother (87.3%) is living at home with 
them now titan they iix to indicate that tiieir fatiier or stepfather (65.2%) is 
living with them. 

• Mexican American ninth graders (74.9%) are most likely to report that their 
fatiier <x stepfather is presently Lfving at home with them. 

• Ahnost one-fifth (19.2%) of the Cuban students report that titeir grandparents 
are living with them. 
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STUDENT CHARACTERISTICS 




STUDENT CHARACTERISTICS 
Summary of Moft Fraquontly Given Responses 



Mexican 
Americui 



Puerto 
Rican 



Cuban 



Central 
American 



nan of Birth 
BoniOiiliidtofU.S. 
Agtof AniTslinU.S. 
Y«mU^ Outside U.S. 

SfifafloLAttsndance 
nmUS. Grade 
OutsidttheUS. 
In Oilier States 

Race 

Ethnic Origin 



Male 
15 

U.S. 
No 
4-6 
None 

First Grade 
No 
No 

Undechred 
Mexican 



Female 
14 

U.S. 
No 
1-3/10-12 
None 

First Grade 
No 
No 



Undeclared 
Puerto Rican 



Male 

15 
Cuba 

Yes 

7-9 
None 

Fust Grade 
Yes 
No 

White 
Cuban 



Male 
15 

Other Country 
Yes 
13 or over 
10 or more years 

Ninth Grade 
Yes 
No 

White 
Central American 



The four Hispanic student groups are most lilcely to differ on place of birth, age of arrival in the U. S., first U. S. grade, 
sdiool attendance outside the U. S., race, and ethnic origin. 
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Summory of Most Frequontly Given Responses 

(ConNnMcO 



Mcxkiii 
Amtficn 



Puerto 
Rican 



Cuban 



Central 
American 



Adlvitica 

Sicmki Choice 
Third Choice 

Awards and Honota 



Sports 
Reading 

Writing 

Yes 



Sports 
Dancing 
Reading 

Yes 



Sports 
Dancing 
Reading 

Yes 



Sports 
Reading 
Painting or Cowing 

Yes 



OMMiimity Activities 

Fint Choice 
Second Choice 
Second Choice 

Leadeiahip Activities 

Fint Choice 
Second Choice 
Second Choice 



Child Care 
Religious Activities 
Hdping Adults 



Committee Member 
Sports Captain 
Ran for Office 



Child Care 
Religious Activities 
Helping Adults 



Committee Meml>er 
Sports Captain 
Ran for Office 



Religious Activities 

Child Care 
Charitable Causes 



Sports Captain 
Organization Officer 
Committee Member 



Child Care 
Religious Activities 
Helping Adults 



Sports Captain 
Other Activities 
Committee Meml>er 
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nili^DoneWeU 

Fint Choice 
Second Choice 
Third Choice 



Sports 
Hobbies 
Academics 



Sports 
Hobbies 
Dancing 



Sports 
Hobtries 
Academics 



Study Skills 
Sports 
Hoblnes 



The four Hispanic student groups exhibit similar patterns on student activities. 



Summary of MotI FwMggM^ Given RMponses 



Mtxkan 



Putrto 



Cuban 



Central 
American 



Slipped by JMkt 
AiMtltd and B oiih t d 



No 
No 



No 
No 



No 
No 



No 
No 



Eact4Mttikiljr of Mends Hispank 



No 



Who Left School 

AdhrMesofFHendft 

UuDrugi 
Ak$mit fnm School 
G§timioFf^t$ 

Adhriliet of Claaamatet 

U$§Drup 

AbBMt prom School 

G€tiHtoFi^t$ 



None 
Some 
Some 



Some 
Some 
Some 



Hnmthnldi 
Persona in Household Mother or stepmother 



Hispanic 



Yes/No 



None 
Some 
Some 



Some 
Some 
Some 



Mother or Stepmother 



Hispanic 



No 



None 
Some 
Some 



None 
Some 
Some 



Mother or Stepmother 



Hispanic 



No 



None 
Some 
None 



None 
Some 
Some 



Mother or Stepmother 



The four Hiq)anic shident groups exhibit similar patterns on these student characteristics. 
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PARENT CHARACTERISTICS 



Qttgation 23 : What is your parent's race? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




L.entra ' 


All Four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 














White 


19.6 


18.6 


80.8 


61.5 


30.6 


Black 


1.1 


4.4 


1.4 


18.1 


4.0 


Native American 


24.8 


14.2 


4.1 


6.0 


17.7 


Asian or Pacific Islander 


3.0 


7.7 


1.4 


2.4 


4.0 


Undeclared 


51.5 


55.1 


12.3 


12.0 


43.7 


Mother CI Siepmotbpr 












White 


20.2 


20.8 


78.1 


64.0 


31.4 


Black 


0.8 


6.0 


2.7 


12.0 


3.7 


Native American 


23.4 


13.7 


4.1 


7.2 


17.0 


Asian or Pacific Islander 


2.7 


7.1 


1.4 


6.0 


4.1 


Undeclared 


52.9 


52.4 


13.7 


10.8 


43.8 



Trench 



Slightly more than two-fifths of the ninth grade Hispanic students in this U. S. 
urban school sample did not declare the race of their fathers or stepfathers 
(43.7%), or mothers or stepmothers (43.8%), w' a aski^d to choose betwwn 
four star dard racial categories. Mex'-^an America*. i Puerto Ri^' students 
were most likely not to declare p racial designation fo^ their parents. 

Cuban ninth graders were most likely to report that their fathers or stepfathers 
(80.8%), or their mothers or stepmothers (78.1%) ^re White. 

Central American students were most likely to report that their fathers or 
stepfathers (61.5%), or their mothers or stepmothers (64.0%) are White. 
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QugaKon 24: 



PARENT CHARACTERISTICS 



What is the ethnic t ackground of your parents? 



Four Hispanic Groups 



Mexican Puerto Central jMFour 

American Ritan Cuban American QnmfS. 



% % 

Father or Stepfather 

Mexican 82^ 1.1 

Puerto Pi'^" 1.4 86.5 

Cuban 0.5 0.5 

Central American 0.0 0.5 

AU Other 3.6 2.7 

No Response 12.3 8.7 

Mother or Stepmother 

Mexican 80.7 1.6 

Puerto Rica'> 0.5 81.0 

C jan 0.3 1.2 

Central Anterican 0.0 1.6 

AU Other 4.9 5.9 

No Response 13.6 8.7 



% % % 

1.4 1.2 43 J 

0.0 0.0 23.1 

89.0 6.0 103 

0.0 70.0 8.4 

0.0 15.6 4.4 

9.6 7.2 10-5 

1.4 0.0 42.5 

0.0 0.0 21.2 

87.7 0.0 95 

2 7 77.2 9.8 

0.0 14.4 5.8 

8.2 8.4 n.2 



Iieiula 

• About four -fifths of ninth grade Mexican American students in this U. S. 
urban school sample rcpcrt '-Iiat their their fathers' or stepfathers' (82.2%), or 
mothers' or stepmothers' (80.7%) ethnic background is Mexican. 

• Puerto Rican students were most likely to state that the ethnic background of 
their fathers or stepfathers (86.5%), or mothers or stepmothers (81.0%) is 
Puerto Eican. 

• Cuban ninth graders were most likely to state that the ethnicity of their fathers 
or stepfathers (89.0%), or mothers or stepmothers (87.7%) is Cuban. 

• Central American students were most likely to state that the ethnicity of their 
fathers or stepfathers (70.0%), or mothers cr stepmothers (77.2%) is Central 
American. 
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PAREr^ CHARACTERISTICS 



Qugftrion 2S: Where were your parents bum? 



Four Hispanic Grou ps 



Mexican Puerto Central All Four 

American Rican Cuban Amorican Croups 



Father or Stepfather 



KteinlandU^. 


31.4 


6.0 


3.0 


11.7 


19.8 


Mexico 


63.8 


0.0 


0.0 


0.0 


34.0 


Puerto Rico 


0.8 


86.0 


0.0 


0.0 


22.7 


Cub* 


0.0 


0.6 


95.5 


5.2 


102 


Other 


0.6 


3.0 


1.5 


81.8 


10.7 


Don't Know 


3.4 


2.4 


0.0 


1.3 


2.6 



Mother or Stepmother 



Mai andU.S. 


36.6 


11.0 


1.5 


11.3 


235 


Mexioo 


59.7 


0.0 


0.0 


O.G 


313 


Puerto Rico 


0.0 


84.3 


0.0 


0.0 


21.6 


Cub* 


0.0 


1.2 


94.1 


0.0 


9.8 


Other 


0.6 


2.9 


4.4 


87.4 


11.9 


Don't Know 


3.1 


0.6 


0.0 


1.3 


1.9 



• Ninth grade Mexican Amf^ ican students in this U. S. urban school sample 
report that their fathers jt stepfathers (63.8%), or their mothers or stepmothers 
(59.7%) wcare bom in Mexico. 

• Puerto Rican ninth graders indicate that their fathers or stepfathers (88.0%), or 
their motl^iB or stepmothere (84.3%) were bom in Puerto Rico. 

• About nineteen of twenty Cuban students report their male parents (95.5%) or 
fern \e parents (94.1%) were bom in Cuba. 

• Central American ninth grade students list **other" as the place of birth for 
their fatheir^ or stepfathers (81.8%), or their mothers or stepmothers (87.4%). 
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PARENT CHARACTERISTICS 



Quggtion 26a: How far did your father or stepfather get in school? 







Four Hisoanic Grouvs 








Mexican 


Puerto 




Central 


All Four 




American Eisan 


Cul>an 


American 


Qiom 




% 


% 


% 


% 


% 


Level of Education 












Never W«\t to Sdwo! 


4.9 


4.9 


1.4 


3.6 


4.4 


8th Grade or Less 


28.7 


16.9 


24.7 


20.5 


242 


Some High SdKwI 


12.5 


14.8 


13.7 


14.5 


135 



ToUUydtbant 



High School Diploma 


471 


36.6 


39.8 


38.6 


42.1 


Wf^ School Graduation 


9.5 


12.0 


16.4 


9.6 


10.9 


Some G>l)ege 


3.0 


0.5 


8.2 


3.6 


3.0 


College Graduation 
and Beyond 


3.3 


5.5 


6.8 


3.6 


4.2 


Graduate/Professional 
Study 


0.8 


1.1 


0.0 


0.0 


0.7 


Graduate/Professional 
Degree 


0.8 


3.3 


5.5 


9.6 


3.0 


Don*t Know 


22.1 


27.9 


15.1 


10.3 


22.5 


No Response 


14.4 


13.1 


8.2 


15.7 


13.6 



Trends 

• Slightly more than two-fifths (411 %) of mnth gra'^ ^ Hispanic students in this 
U. S. urban school sample report that their fathers or stepfathers do not have a 
high school diploma. 
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PARENT CHARACTERISTICS 



fjueation zhbi Mow far did your mother or stepmother get in school? 



Four Hispanic Groups 

Mexican Puerto Central All Four 





American 






American 


Croups 




% 


% 


% 


% 


% 


i^el of Education 












Never Went to School 


4.4 


2.7 


0.0 


4.8 


3.5 


8th Grade or Less 


30.0 


20.8 


28.9 


20.5 


263 


ScMTO Hl^ Sdiool 


15.0 


20.8 


12.3 


15.7 


16.3 


ToUlmUbiOit 
Hif^ School Diploma 


49.4 


44.3 


4L2 


41.0 


46.1 


High School Graduation 


15.0 


14.8 


23.5 


169 


_ 

16.0 


SomeCoU^ 


2.7 


4.9 


2.7 


0.0 


3.0 


College Graduation 
and Beyond 


0.5 


3.3 


5.5 


2.4 


2.0 


Graduale/Professionai 
Study 


0.5 


0.5 


1.4 


6.0 


1.3 


Graduate/Professional 
Degree 


1.1 


1.6 


6.8 


7.2 


2.5 


Don^tKnow 


17.7 


19.7 


12.3 


10.8 


16.9 


No Response 


13.1 


iO.9 


6.8 


15.7 


12.2 



• Almost one-half (46.1%) of ninth grade Hispanic students in this U. S. urban 
;x:hool sample report that their mothers or stepmothers do not have a high 
school diploma. 
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PARENT CHAI2ACTERISTICS 



QugfiHon 27a: Which of the following job categories best describes the occupation 
of your father or stepfather? 



Four Hispanic Groups 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



All Four 
Groups 



Occupation 

Office Worker, Bank 



Teller, Beautidan 


2.2 


2.7 


2.7 


9' 


33 


Carpenter, Plumber 


14.4 


71 


17.8 


19 


135 


Teodter, Social Worker, 
Fire Fighter 


2.7 


3.8 


2.7 


3.6 


3.1 


Factory WorkCT 


33.1 


24.0 


12.3 


193 


26.9 


Waiter 


1.6 


0.0 


2.7 


2.4 


1.4 


Hrmeamkax 


09 


0.5 


0.0 


0.0 


03 


Lawyer, Doctor, Engineer 


2.7 


0.5 


5.5 


3.6 


25 


Janitor, Bus Driver, 
Medunic 


11.4 


9.3 


15.1 


16.9 


11.9 


Unemployed 


9.5 


14.3 


4.1 


7.2 


9.9 


No Response 


22.1 


37.8 


37.1 


18. i 


272 



Trgndfi 



Almost one-third (33.1%) of the ninth grade Mexican American students in 
this U. S. urban school sample report that their fathers' or stepfathers' 
occupation is in the factory worker category. 

Almost one-fifth (193%) of the Central American students place their faliiers' 
or stepfathers* occupation in the factory worker category. An additional 
one-fifth (19.3%) place their fathers* or stepfathers' occupation in the 
carpenter, plumber category. 

About three-eighths of the Puerto Rican (37.8%) and Cuban (37.1%) ninth 
graders gave no response when asked to choose an occupational category for 
flieir fathers or stepfathers. 
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PARENT CHARACTERiSTiCS 



QuMtion 27b: Which of the following job categories l>est describes the occupation 
of your mother or stepmother? 



Four Hispanic Groups 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



All Four 

Qism 



% 



Occupation 

Office Worker, Bank 



Tdler, Beautician 


6.5 


7.7 


8.2 


IZO 


7.6 


Carpenter, Plumber 


0.3 


0.0 


0.0 


0.0 


0.1 


TcAdter, Social Worker, 
Fire Fighter 


3.0 


1.1 


2.7 


6.0 


2.8 


Factoiy Worker 


21.3 


8.2 


23.3 


21.7 


18.1 


WaittcM 


33 


0.5 


2.7 


7.2 


3.0 




383 


43.8 


23.3 


26.6 


37.1 


Lawyer, Doctor, Engineer 


1.1 


0.5 


1.4 


0.0 


0.8 


Janitor, Bus Driver, 
Medianic 


2.5 


1.1 


1.4 


3.6 


2.1 


Unemployed 


7.9 


12.0 


12.3 


2.4 


8.7 


No Response 


15.8 


25.1 


24.7 


20.5 


19.7 



Trends 



• Mexican American (38.3%), Puerto Rican (43.8%), and Central American 
(26.6%) ninth grade students in this U.S. url>an school sample report that the 
job category that best describes the occupation of their mothers or stepmothers 
is homemaker . 

• Nearly one-fourth (24.7%) of Cuban ninth graders gave no response when 
asked to select a category to describe the occupation of their mothers or 
stepmothers. 
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INSTRUaiONS FOR READING THE CHART ESSAY 



Interpreting the Chart Essay 

TTus page assists the reader in interpreting a chart essay page with multiple 
responses It uses examples fr n the chart for Question 28 (page 53) to illustrate the 
five essential elements of a chart essay. 

1. Issue addressed by the general re&earch question. 

What are the characteristics of the parentsi of students in this sample of 
ninth grade Hispanic students selected from t^e seven U. S. urban schools 
participating in this study? 

2. Specific question asked in the questionnaire that is addressed by this chart 
How well do you get along with your parents? 

3. Anal)rsi8 for this and similar questions. 

Columns 1 through 4 : Percent of students who respondeu at various 

levels in gaj^l of the four Hispanic groups for 
this Vi^riablo. 

Mexican-American: 
53.0% Get Along with Pargnte Very Well 

Column 5: Percent of students who responded at various 

levels for the total of all four groups 
of Hispanic students. 

All Four Groups: 
56.8% Get Along wi th Parents Very Well 

The most frequently occurring (modal) values are indicated in BOLDFACE. 

4. Actual values for the variable. 

For example. Get Along with Parents 

53.0% of Mexican- American ninth graders say they Get Along with parents 
Veiy Well/ 34.1% Pretty Well, 11.5% Not Very Well, and 1.4% Not at All, 

5. Trend statements. 

These statements summarize the statistical findings in a narrative fonu, 
and as appropriate, reference the modal value. 
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PARENT CHARACTERISTfCS 



qn^rionM! How well do you ge<( along with your parents? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 




American Ricar 




American 


Groups 




% 


% 


% 


% 


% 


Get Along 












VeryWeU 


53.0 


64.3 


653 


49.4 


S6£ 


WeU 


34.1 


27.5 


31.9 


42.2 


33.1 


^4otVeryWeU 


11.5 


7.7 


2.8 


6.0 


9.0 


Not at All 


1.4 


05 


0.0 


2.4 


1.3 



Trgnda 



AlnuKt nine of ten (33.1% plus 56.8%, or 89.9%) of ninth grade Hispanic 
students in this U. S. urbfn school vimple repovt that th »y get alonf with their 
parents either well or very well. 



PARENT CHARACTERISTICS 



Lme«ion29: How often do you do the toUowing activities with your parents? 



four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Watch Television 



LesB Than Once a Month 


18.8 


17.3 


25.4 


16.3 


18.7 


1-2 Times a Month 


14.1 


6.7 


8.5 


8.7 


31.0 


1-2 Tunes a Week 


24.0 


21.2 


35.1 


30.0 


25.1 


Daily 


43.1 


54.8 


31.0 


45.0 


452 



Do Household Chores 



Less Than Once a Month 


23.2 


21.5 


38.0 


39.9 


263 


1-z »..itesaMonft 


14.8 


14.0 


22.5 


6.3 


14.4 


1-2 TiniK^a Week 


213 


26.2 


29.6 


25.0 


23.9 


Caily 


40.5 


38.3 


9.9 


28.8 


35.4 



Play Games 



Less Than Once a Month 


56.7 


44.7 


61.1 


65.0 


55.0 


1-2 Times a Month 


16.3 


22.3 


15.3 


16.3 


17.8 


1-2 Times a Week 


15.2 


19.6 


19.4 


12.5 


16.4 


Daily 


11.8 


13.4 


4.2 


6.2 


10.S 



Trends 

• Mexican American (40.5%) and Puerto Rican (38.3%) ninth grade students in 
this U. S. urban school sample are more likely to do household chores daily 
with their parents than are Cuban (9.9%) or Central American (28.8%) ninth 
gradeJTS in these same schools. 

• The majority (55.0%) of all four groups of Hispanic ninth graders report that 
they play games with their parents less than once a month, while almost half 
(45.2%) of these same students watch television daily with their parents. 



PARENT CHARACTERISTICS 







Fow Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 






Cuban 


American 


Groups 




% 


% 


% 


% 


% 


ur School Work 












Less Than Once a Month 


332 


31.1 


35.6 


28.3 


323 


1-2 Times a Month 


18.0 


17.5 


19.2 


6.3 


16.6 


1-2 Times a Week 


25.3 


25.4 


26.0 


37.0 


26.9 


Daily 


23.5 


26 0 


19.2 


28.4 


24.2 



Your Future Plans 



Less Than Once a Month 


33.6 


27.3 


19.2 


33.4 


30.4 


1-2 Times a Month 


21.2 


21.0 


26.0 


25.6 


22.2 


1-2 Times a Week 


27.7 


30.1 


31.5 


25.6 


28.5 


Daily 


17.5 


21.6 


23.3 


15.4 


18.9 



Drug/Alcohol Abuse 



Less Than Once a Month 


57.9 


51.1 


62.5 


55.b 


56.4 


1-2 Times a Month 


14 i 


15.2 


23.6 


8.9 


14.9 


1-2 Times a Week 


15.3 


18.0 


8.3 


15.2 


15.2 


Daily 


12.4 


15.7 


5.6 


20.3 


13.5 



Iicnda 

• The majority (56.4%) of ninth grade Hispanic students in this U. S. urban 
school sample report that they talk with their parents about drug or alcohol 
abuse less than once a month. 

• Puerto Rican (30.1%) and Cubc.n (31.5%) ninth graders indicate that they talk to 
their parents about future plans on ce or twice a week . This is in contrast with 
Mexican American (33.6%) and Central American (33.4%) students who report 
conversations with their parents about future plans less than once a month . 
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INSTRUaiONS FOR RE/OING THE CHART ESSAY 



Interpreting the Chart Essay 

This page assists the reader in interpreting a chart essay page with ranked 
responses (e.g., 1st, 2nd, 3rd, etc.). It uses examples from the chart for Question 31 
(page 57) to illustrate the five essential elements of a chart essay. 

1. Issue addressed by the general research questioru 

What are the characteristics of the parents of this sample of ninth grade 
Hispanic students selected from the seven U, S. urban schools participating 
in this studv? 

2. Specific question asked in the questionnaire that is addressed by this chart. 
Which of the following do you believe your parents expect you to do? 

3. Analysis for this and similar questions. 

Columns 1 throug h 4: Rank of frequency of response for students in 

each of the four Ffispanic groups for this variable. 

*^ Mexican*American: 

Isl - FINISH HIGH SCHOOL. 

Column 5: Rank of frequency of response for the total of all 

four groups of Hispanic students 

All Four Groups: 
1st - FINISH HIGH SCHOOL. 

The most frequently occurring (modal) values are indicated in BOLDFACE, 

4. Actual values for the variable. 

The highest frequency of response (1st) for this question for each of the four 
groups as well as the total was that they believed their parents expect them 
to FINISH HIGH SCHOOL 

5. Trend statements. 

Hiese statemei/'^ nimimarize the statistical findings in a narrative form, 
and as appropriate, reference the modal value. 



PARENT CHARACTERISTICS 



FoMf Hispanic Grouvs 



Mexican Puerto Central Four 

American Ek^ Cuban American Grof^P? 



(Rank) 















Finish High School 


1st 


1st 


l8t 


1st 


Ist 


Get a Better Job 












Than Parents 


2nd 


2nd 


2nd 


3rd 


2nd 


Get More Education 












ThanPiients 


3rd 


3rd 


4th 


2nd 


3rd 


Go to College 


4th 


4th 


3rd 


4th 


4th 


Many After High 












School Graduation 


5th 


5th 


5th 


5th 


5th 


Work to Support 












Family 


6th 


6th 


7th 


6th 


6th 


EnUst in Military 


7th 


7th 


6th 


7th 


7th 


Many Before High 












School Graduation 


8th 


8th 


8th 


8th 


8th 



Xxfinda 



• All four groups of ninth grade Hispanic students in this U. S. urban school 
sample rank tinishing high school in flrgt place araong their parents' 
expectations. 

• Mexican American, Puerto Rican, and Cuban students ranked getting a better 
job than their parents in second plice among their parents' expectations. 

• Central American students indicated getting more education than their 
parents as their second place choice for parental expectations. Getting a better 
job than their parents ranked third for Central American ninth graders. 
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PARENT CHARACTERISTICS 



Oo your p«svitiS lliVic nuci fur yuu ivKoTuiiti} titc iOliO«Viit(^ 

activiUes? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Eisan Cut>an American Qroam 



% % % % % 

Parental Rules 



Homeworic 


74.4 


73.5 


50.0 


66.3 


70.7 


TVViewing 


40.5 


36.7 


15.3 


39.0 


36.7 


Movies 


49.7 


45.0 


18.1 


43.2 


44.4 


Dating 


54.2 


46.9 


35.2 


60.5 


51.1 


Bedtime 


57.9 


60.0 


38.0 


50.6 


55.6 


Weekend Curfew 


67.1 


62.9 


52.8 


66.3 


64.4 


Churdi Attendance 


49.2 


42.5 


30.6 


48.8 


45.4 


Phone Usage 


51.8 


50.3 


22.2 


45.6 


47.6 


School Gndes 


81.0 


79.3 


81.9 


81.5 


807 



Xttndft 

t Foiir-fifths (80.7%) of ninth grade Hispanic students in this U. S. urban school 
sample report that their parents have rules for them regarding school grades. 

• Seven of ten (70.7%) of the Hispanic ninth graders indicate that their parents 
set rules regarding homeworic The percentage of students reporting rules for 
homework range from a low of 50% for Cuban ninth graders to a high of 
74.4% for Mexican American students. 



• Nearly two-thirds (64.4%) of the ninth grade Hispanic students indicate that 
their parents have rules about weekend curfew. The range for weekend 
curfew rules is from a low of 52.8% for Cuban students Co :\ high of 67.1% for 
Mexican American ninth graders. 
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PARENT CHARACTERISTICS 



Quegtion 33! Aie thete punishments associated with breaking rules in your 
home? 



Fowr Hispanic Groups 

Mexican Puerto Central All Four 

An>fflC^n EkiO Cu1?aa American Groups 



% % % % % 

Punishments 



Never 


31.7 


32.8 


36.6 


39.8 


33.4 


Some of the Time 


57.8 


61.0 


56.4 


54L2 


58.1 


AUof theUme 


10.5 


6.2 


7.0 


6.0 


85 



Trends 

• One-third (33.4%) of ninth grade Hispanic students in this U. S. urban school 
sample report that punishments are never associated with breaking rules in 
their homes. The reporting of no punishment for rule violations ranges from 
a low of 31.7% for Mexican American students to a high of 39.8% for Central 
American ninth graders. 
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PARENT CHARACTERISTICS 



Four Hismnic Groups 



Mexican Puerto Central All Four 

American Rican Cvt^ftfi American grwpg 



Visit txhwl 

Yes 543 61.9 41.4 40.2 533 

No 45.7 38.1 58.6 59.8 467 



Trmdfl 

• A majority (53.3%) of nintli gr?de Hispanic students in this U. S. urban school 
sample report that their parents visit ttieir schools. 

• More than half (54.3%) of Mexican American students and slightiy more than 
three-fifths (61 9%) of Puerto Rican students indicate that their parents do visit 
their schools. 

• Nearly three-fifths of Cuban students (58.6%) and Central Amc; .can ninth 
graders (59.8%) say that their parents do not visit their schc uls. 
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PARENT CHARACTERISTICS 



QneatiQTi 33: What 18 the mof i amoufl problem you have at home in yoiur 
relationship with your parents? 



FourHi^mKQrQhps 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Problem Areas 

FfawPiobleins 27.3 21.0 24.1 44.1 27.4 

PteerPioblems 15.4 17.7 14.8 1.7 143 

School Problems 9.2 3.2 13.0 3.4 7.4 

Other Concerns 16.2 16.9 11.2 6.8 14.7 

No Problems 29.6 38.8 35.0 35.5 332 

DontKnow 2.3 2.4 1.9 8.5 3.0 



Trends 

• One-third (33.2^{ ) of ninth grade Hispanic students in this U. S. urban school 
sample report thai ihey have no problems in their relationship with their 
parents. 

• Central American ninth grade students (44.1%) are more likely than students 
in the other three groups to indicate that their most serious difficulties with 
their parents involve home problems . 
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PARENT CHARACr.ttlSnCS 



neighborhood around the school? 



Mexican Puerto Central All Four 

Amsncan fiis^ Cuizan American Groups 



% % % % % 

Gang Activity 



Yes 


35.1 


31.3 


26.4 


12.0 


30.4 


No 


50.7 


54.7 


68.0 


61.5 


54.9 


Don't Know 


14.2 


14.0 


5.6 


26.5 


24.7 



Trenda 

• A majority (54.9%) of ninth grade Hispanic students in this U. S. urban school 
sample report that they do not know of any gang activity in their school or in 
the neighborhood around the school. The percentage of students saying they 
knew (rf no gang activity ranges from a low of 50.7% for Mexican American 
students to a hij^ of 68.0% for Cuban ninth graders. 
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PARENT CHARACTERISTICS 
Summary ' Most Fr«qu9ntty Given Responses 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



BlGI 

Fattier or Stepfather 
Mother or Stepmother 

Fattitf or Stepfather 
Mother or Stepmother 

Pl^ of Birth 
Fattier or Stepfather 
Mother or Stepmother 

Lmnml ng Edugation 

Father or Stepfather 
Mother or Stepmother 

Fattier or Step.^ather 
Mother or Stepmother 



Undeclared 
Undeclared 

Mexican 
Mexican 

Mexico 
Mexico 

8th or Less 
8th or Less 

Factory Worker 
Homemaker 



Undecbred 
Undeclared 

Puerto Rican 
Puerto Rican 

Puerto Rico 
Puerto Rico 

Don't Know 
8th or Less/Some High School 

No Response 
Homemaker 



White 
White 

Cuban 
Cul)an 

Cuba 
Cuba 

8th or Less 
8th or Less 



No Response 
Factory Worker/ Homemaker 



White 
White 

Central American 
Central American 

Other Country 
Other Country 

8th or Less 
8th cr Less 



Carpenter or Plumber 
Fatiory Worker 

Homemaker 



The parents of students in the four Hispanic groups are mosC likely to differ on : ace, ethnicity^ place of birth, and the 
occupation of father or stepfather. 
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Summary of Most Frequentty Given Responses 

(Continutd) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



InteMcrtmiA with Parmta 
Get Along with Parents 

. Adhrities with Parents 



Very Well 



Watch TeUvhion Daily 
Do Hau$ehoU Chores Daily 
PUnf Gmnn Lm than Once a Month 



Discussions wtOi Parents 

School V/ork 
Future Plans 
Drug/Alcohol Abuse 



Lisst than Once a Month 
Le$i Aan Once a Month 
Less tium Once a Month 



Parental gifp#rtaHofia 

First Choice 
Second Choice 
Third Choice 



Finish High School 
Better job than Parenb 
More Education than Parents 



Very Well 



Daily 
Daily 
Less than Once a Month 



Less than Once a Month 

1-2 Tlxnes a Week 
Less than Once a Month 



Finish high School 
Better Job than Parenb 
More Education than Parents 



Very WeU 



I-2runMa Week 
Less Than Onoe a Month 
Lm tfwn Once a Month 



Less than Once a Month 

1-2 Times a Week 
Less than Once a Month 



Finish High School 
Better Job than Parents 
More Education than Parents 



Very Well 



Daily 
Less Thrn Once a Month 
Less than Once a Mok ^ 



1-2 Times a Week 
Less Than Oncea Month 
Less than Once a Month 



Finish High School 
More Education than Parent! 
Better Job than Parents 



The parents of students in the four Hispanic groups are most lilcely to differ on requesting students to share in household 
chores and in discussing their child*s future plans. 
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Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Ruleft and R^pilaHona 

Parental Rules 

Pint Choke 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 

Parental Punishment 
Punishments 



School Grades 
Homework 
Weekend Curfew 
Bedtime 
Dating 



Some of the Time 



School Grades 
Homework 
Weekend Curfew 
Bedtime 
Dating 



Some of the Time 



School Grades 
Weekend Curfew 
Homework 
Bedtime 
Dating 



Some of the Time 



School Grades 
Homework 
Weekend Curfew 
Dating 
Bedtime 



Some of the Time 



Sthori Yiaita 

Parents Visit School 



Yes 



Yes 



No 



No 



Serimis Problema with Par#nt^ 
Type of Problems No Problems 

Gang Activity 

Knowledge of Gang Activity N o 



No Pr^Hlems 



No 



No Problems 



iNO 



Home Problems 



No 



The parents of students in the four Hispanic groups are most likely to differ on visiting their child^s school 
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LANGUAGE USAGE 



QuMtion 37: Do you know Spanish? 



Four Hispanic Groups 



Mexican Puerio Central All Four 

American Eisao Cuban American Grasps 



Know Spanish 

Yes 883 92.6 972 85.0 89S 

No 117 7.4 2.8 15.0 10.1 



Trenda 

• Almost nine of ten (89.9%) ninth greide Hispanic students in this U. S. urban 
school sample report that they know Spanish. 

• Ninth grade Cuban students (97.2%) in this U. S. urban school sample are 
more likely than Mexican American (88.3%), Puerto Rican (92.6%), or Central 
American (85.0%) students in the same schools to report that they know 
Spanish. 
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LANGUAGE USAGE 
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LANGUAGE USAGE 



Qugation 38 : With regard to Spaniah. how well do you do the following? 



Four Hispanic Qroups 

Mexican Puerto Central All Four 

America n Rican Cuban American Groups 

% % % % % 



Speak Spanish 



Very WeU 


38.7 


50.0 


58.1 


53.8 


45.4 


Pretty Well 


35.9 


31.5 


33.3 


25.6 


333 


Not Very WeU 


18.7 


14.6 


7.2 


10.3 


155 


Not at All 


6.7 


3.9 


1.4 


10.3 


5J8 



Read Spanish 



Very WeU 


25.6 


32.6 


36.8 


61.5 


32.7 


Pretty Well 


26.2 


23.2 


30.9 


17.9 


24.9 


NotVeiy WeU 


30.1 


26.0 


27.9 


10.3 


265 


Not at All 


18.1 


18.2 


4.4 


10.3 


15.9 



Write Spanish 



VeiyWell 


23.6 


30.0 


323 


53.7 


29.6 


Pretty WeU 


21.1 


22.8 


30.9 


20.0 


22.4 


Not Very WeU 


28.4 


23.9 


26.5 


10.0 


24.9 


Not at All 


26.9 


23.3 


10.3 


16.3 


23.1 



Trwtdfl 

• All four groups of ninth grade Hispanic students in this U. S. urban school 
sample report that diey 

• speak Spanish very v/ell (45.4%) or pretty well (33.3%), 

• read Spanish very well (32.7%) or pretty well (24.9%), and 

• write Spanish very well (29.6%) or pretty well (22.4%). 

• Ninth grade Mexican American students are least likely to use the 'very well " 
catpcory to describe their Spanish speaking (38.7%) , reading (25.6%) , and 
writmg (23.6%) skills. 
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QUMtion 39: With regard to EogUaL how well do you do the following? 



Four Hispanic Groups 

Mexican Puerto Central .All Four 

American Eican Cuban American Groups 



% % % % % 

SpeaK English 



Very Well 


68.7 


76.8 


74.6 


37.5 


67.9 


ftetty Well 


19.5 


16.6 


19.8 


15.0 


18.2 


Not Very Well 


11.0 


5.0 


5.6 


42.5 


125 


Not at All 


0.8 


1.6 


0.0 


5.0 


1.4 


ad English 












VeiyWeU 


703 


71.6 


70.5 


39.2 


672 


Pretty Well 


16.?. 


16.7 


22.5 


17.7 


U.l 


Not Very Well 


12.1 


10.6 


5.6 


39.2 


14.1 


Not at All 


1.4 


1.1 


4 


3.9 


1.6 



Write Englis h 



VeiyWell 


65.8 


75.1 


64.7 


36.7 


64£ 


Pretty Well 


18.5 


10.5 


25.4 


24.1 


17.7 


Not Very Well 


KJ 


11.6 


8.5 


36.7 


15.6 


Not at All 


1.4 


2.8 


1.4 


2.5 


1.9 



Trenda 

• Ninth grade Central American students in this U. S. urban . ..ool sample an- 
Ua9\ lik^y to use the "very well" category to describe how well they speak 
English (37.5%), read English (39.2%), or write English (36.7%). Mexican 
American, Puerto Rican, and Cuban students in the same schools are 
significantly mpre likely to describe their Enghsh speaking, reading, and 
writing abilities with the "very well" category. 



LANGUAGE USAGE 



QueaHon 40 ; How often have your parents encouraged you to do the following? 







Four Hismnic Grouvs 








Mexican 


Puerto 




Central 


Ait r* ^ 

All Four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Learn English 












Always 


43.9 


47.0 


58.0 


76.4 


49.9 


Often 


14.8 


14.9 


10.1 


11.1 


13.9 


Rarely 


10.1 


14.3 


11.6 


5.6 


W.8 


Never 


31.2 


23.8 


20 3 


6.9 


25.4 


Learn Spanish 












Always 






39J2 


32.0 


33.9 


Often 


30.4 


25.9 


30.4 


29.3 


29.1 


Rarely 


20.5 


16.5 


13.0 


18.7 


18.4 


Never 


18.1 


19.4 


17.4 


20.0 


18.6 


Learn Both 












Always 


47.3 


48.0 


50.8 


67.1 


50.1 


Often 


21.7 


20.5 


24.6 


16.4 


21.1 


Rarely 


14.6 


15.2 


15.9 


5.5 


13.9 


Never 


16.4 


16.3 


8.7 


11.0 


14.9 



• All four groups of ninth grade Hispanic students in this U. S. urban school 
sample report their parents always encouraged them 

• to feam Enghsh (from 43.9% to 76.4%), 

• to learn Spanish (31 .0% to 39.2%), and 

• to learn both English and Spanish (47.3% to 67.1%). 

• Central American students are more likely than the other three Hispanic 
groups to indicate that their parents always encouraged them to learn 
Enghsh (76.4%) or to learn both English and Spanish (67.1%). 



LANGUAGE USAGE 



QttMtion 41a: What language do you use to speak with other students in school? 







Four Hisvanic Crouvs 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


/Allien 1V.C1II 


1 •'/It J 




% 


% 


% 


% 


% 


Language Used 












Only Spanish 


2.5 


6.1 


4.3 


7.6 


43 


Mostly Spanish 


5.0 


1.1 


1.4 


13.9 


4.6 


Spanish and English 


26.3 


37.5 


45.7 


41.7 


32.9 


Mostly English 


32.7 


35.2 


35.7 


20.3 


32.2 


Only English 


33.5 


20.1 


12.9 


16.5 


26.0 



Trends 



• Approximately one-third (32.9%) of ninth grade Hispanic students in this Tj S 
urban school sample report that they speak both Spanish and English vvitn 
other students in school. 

• Ninth grade Mexican American students indicate that they use mostly English 
(32.7%) or only English (33.5%) to speak with other students in school. 

• Ninth grade Puerto Rican students (37.5%), Cuban students (45.7%), and 
Central American students (41.7%) are likely to speak both Spanish and 
English with other students in school. 



LANGUAGE USAGE 



Quggti on 41b: What language do you use to speak with your best friends? 







Four Hisvanic Groups 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


American 


GrouDS 




% 




% 


% 


% 


Language Used 












Only Spanish 


7.2 


51 


4.3 


11.5 


6.8 


Mostly ^Tanish 


4.2 


2.2 


2.9 


15.4 


4.8 


^Minish and English 


29.1 


42.7 


51.4 


35.9 


35.7 


Mostly English 


29.4 


25.8 


30.0 


21.8 


27.7 


Only English 


30.1 


24.2 


11.4 


15.4 


25.0 



Trends 



• Slightly more than one-third (35.7%) of ninth grade Hispanic students in .his 
U. S. urban school sample report that they speak both Spanish and English 
with their best friends. 

• Ninth grade Mexican An^erican students indicate that they use both Spanish 
and English (29.1%), mostly English (29.4%), or onl^ English (30.1%) to speak 
with their best friends. 

• Ninth grade Puerto Rican students (427%) and Central Am ^^'icar. -i.udents 
(35.9%) are likely to sj>eak both Spanish and English with tpeir mends 

• The majority (5L4%) of ninth grade Cuban students are likely to speak both 
Spanish and English with their best friends. 
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QttMtiQn 41c What language do your parents use to speak to each other? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Ricar. Cuban American Groups 

% % % % % 

Language Used 

Only Spanish 50.4 55.2 84.6 66.2 56.9 

Mostly Spanish 17.3 19.4 7.7 6 5 25.6 

Spanish and English 19.3 18.8 15 6.5 25.9 

MosUy English 5.2 1.8 3.1 9.1 4.6 

OnlyEngUsh 7.8 4.8 3.1 11.7 7.0 



Trends 

• The majority (56.9%) of ninth grade Hispanic students in this U. t. urban 
school sample report that their parents use only Spanish to speak to each other. 

• Ninth grade Cuban students (84.6%) are more likely than Central American 
students (66.2%), Puerto Rican students (55.2%), or Mexican American 
students (50.4%) to report that their parents use only Spanish to speak to each 
other. 



LANGUAGE USAGE 
Summory of Most Frequently Given Responses 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Knowledge ol Spaniah 

Know Spanish 

Speak Spanish 

Read Spanish 

Write Spanish 
Knowledge of English 

Speak English 

Read English 

Write English 
Parental EncQuragement 

To Leam English 

To Leam Spanish 

To Leam Both 
Language Used 

At School 

With Friends 

Between Parents 



Yes 
Very Well 
Not Very Well 
Not Very Well 

Very Well 
Very Well 
Very Well 

Always 
Always 
Always 

Only English 
Only English 

Only Spanish 



Yes 
Very Well 
Very Well 
Very Well 

Very Well 
Very Well 
Very Well 

Always 
Always 
Always 

Spanish and English 
Spanish and English 
Only Spanish 



Yes 
Very Well 
Very Well 
Very Well 

Very Well 
Very Well 
Very Well 

Always 
Always 
Always 

Spanish and English 
Spanish and English 
Only Spanish 



Yes 
Very Well 
Very Well 
Very Well 

Not Very Well 

Very Well /Not Very Well 
Very Well/Not Very Well 

Always 
Always 
Always 

Spanish and English 
Spanish and English 

Only Spanish 



ERLC 



The four Hispanic student groups are most likely to differ on the language used at school and with friends. 
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SCHOOL ENVIRONMENT 



QuMtion 42: Do you like school? 



Four Hispanic Groups 



Mtrxican Puerto Central All Four 

American Bkm Qv^n American Groups 



Like School 

Yes 91,0 84.5 76,8 97.5 887 

No 9.0 15.5 23.2 2.5 113 



Trends 

• Almost nine of ten (88.7%) of all four groups of ninth grade Hispanic students 
in this U.S. urban school sample reports that they like school. 

• Central American (97.5%) soidents are most likely to rejwrt that they like 
school. 
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SCHOOL ENVIRONMENT 



Qugation 43 : How many of each of the following persons do you like? 



four Hismnic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 





% 


% 


% 


% 


% 


Teachers 












None 


1.9 


1.6 


6.8 


2.4 


23 


Some 


46.8 


51.2 


453 


39.8 


47.0 


Most 


37.9 


31.3 


39.7 


36.1 


362 


AU 


13.4 


15.9 


8.2 


21.7 


US 


Counselors 






• 






None 


73 


9.6 


5.6 


12.5 


83 


Some 


47.6 


45.2 


41.7 


46.2 


462 


Most 


25.4 


28.8 


33.3 


18.8 


263 


All 


19.7 


16.4 


19.4 


22.5 


192 


Admiiustrators 












None 


11.9 


9.3 


12.3 


14.8 


11.6 


Some 


38,8 


40.7 


53.5 


39.5 


40.9 


Most 


27.7 


27.5 


21.9 


21.0 


263 


All 


21.6 


22.5 


12.3 


24.7 


212 



Trgnda 

• Hispanic ninth grade students are most likely to report that they like some of 
their school teachers (470%), counselors (46.2%), and administrators (40.9%). 
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SCHOOL ENVIRONMENT 



QuMtion 44: 



There are many different types of students in your school. How do 
you feei about each group on the foiiowing list? 



Four Hispanic Groups 



Mexican Puerto 



Central 



All Four 





American 


Rican 


Cuban 


American 


Crou]2S 




% 


% 


% 


% 


% 


HisDanic Students 












Like 


76.1 


79.8 


76.8 


72.4 


76.7 


Dislike 




0.5 


2.7 


6.3 


2.1 


Neutral 


18.7 


17.0 


20.5 


13.8 


17.9 


Don't Know 


3.3 


2.7 


0.0 


7.5 


33 


Black Students 












Like 


47.9 


70.2 


53.4 


55.0 


55.0 


Dislike 


7.4 


3.4 


4.1 


1.2 


5.4 


Neutral 


36.4 


23.0 


41.1 


36.3 


33.4 


Don't Know 


8.3 


3.4 


1.4 


7.5 


62 


White Students 












Uke 


56.3 


64.1 


69.4 


61.7 


603 


Dislike 


4.1 


6.6 


1.4 


2.5 


43 


Neutral 


35.2 


24.9 


27.8 


29.6 


31.1 


Don*t Know 


4.4 


44 


1.4 


6.2 


43 



Trendfi 



• More than three-fourths (76.7%) of all ninth grado Hispanic students in this 
U.S. urban school sample report that they like Hispanic students as compared 
to Black students (55%) and white stuaents (60.3%). 

• Puerto Rican students (70.2%) are most likely to report that they like Black 
students. 

• Cuban students (69.4%) are most likely to report that they like White students. 
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SCHOOL ENVIRONMENT 



QuCtttion 45; Tell us how you think your teachgw feel about the following groups 
of students in your school. 



Trends 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


American 


Croups 




% 


% 


% 


% 


% 


Hispanic Students 












Uke 


49.9 


54.7 


50.7 


46.9 


503 


Dislike 


4.2 


4.4 


2.7 


3.7 


4.0 


Neutral 


30.7 


21.0 


38.4 


32.1 


29.2 


Don't Know 


15.2 


19.9 


8.2 


17.3 


15.9 


Black Students 












Like 


46.7 


55.3 


53.5 


41.5 


49,0 


Dislike 


3.3 


4.4 


5.6 


2.4 


3.7 


Neutral 


32.8 


22.1 


31.0 


34.1 


30.0 


Don't Know 


17.2 


18.2 


o o 


22.0 


173 


White Students 












Like 


55.2 


62.8 


64.5 


50.0 


575 


Dislike 


3.0 


2.2 


2.7 


1.2 


2.6 


Neutral 


29.1 


17.8 


20.5 


32.9 


25.7 


Don't Know 


12.7 


17.2 


12.3 


15.9 


14.2 



The ninth grade Hispanic students in this U.S. urban school sample were 
somewhat more likely to report that they think tneir teachers HI ; White 
students (57.5%) than they are to report that they think their teachers like 
Black (49.0%) or Hispanic (50.9%) students. 
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SCHOOL ENVIRONMENT 



Quggtion 46 : How do you think other shidcnts in your classes see you? 







Four Hisvamc Grouus 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


Ampriran 


ClrrnjrK 




% 


% 


% 


% 


% 


As Popular 












Very 


10.5 


21.5 


15.1 


20.7 


15.1 


Somewhat 


72.0 


63.0 


68.5 


54.9 


673 


NotAtAU 


17.5 


15.5 


16.4 


24.4 


17.6 



As Athletic 



Very 


15.5 


25.3 


25.4 


17.7 


193 


Somewhat 


43.5 


42.3 


47.8 


38.0 


43.0 


NotAtAU 


41.0 


32.4 


26.8 


44.3 


37.7 



As a Ckxxi Student 



Very 


31.4 


39.8 


31.5 


38.6 


34.4 


Somewhat 


60.3 


55.2 


58.9 


53.0 


58.0 


Not At All 


8.3 


5.0 


9.6 


8.4 


7.6 



• The majority of Hispanic ninth grade students in this U.S. urban school 
sample (67.3%) view themselves as somewhat popular. 

• Puerto Rican (21.5%) and Central American (20.7%) students are more likely to 
view themselves as very popular. 

• More than one third (34.4%) of the Hispanic ninth graders believe that other 
students see them as being very good students. 
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SCHOOL ENVIRONMENT 



QuMtion 47 : In general/ how important aie the following things to your 
classmates? 



Four Hispan ic Groups 



Mexican Puerto Central All Four 



American 


Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Be Interested in Schcx)l 












Very Important 


45.9 


50.0 


38.4 


57.3 


475 


Somewhat Important 


48.9 


44.4 


52.0 


37.8 


46.5 


Not Important 


5.2 


5.6 


9.6 


4.9 


5.7 


Attend Classes Regularly 












Very Important 


51.3 


58.2 


41.1 


62.2 


53J 


Somewhat Important 


40.8 


38.5 


50.7 


28.0 


39.7 


Not Important 


7.9 


3.3 


8.2 


9.8 


7.0 


Follow School Rules 












Very Important 


48.3 


52.0 


33.3 


57.3 


48.7 


Somewhat Important 


38.5 


37.0 


54.2 


24.4 


38.1 


Not Important 


13.2 


11.0 


12.5 


18.3 


13.2 



Trends 



Puerto Rican (50.0%) and Central American (57.3%) ninth grade students in 
this U.S. urban school sample were most Hkely to report that being interested 
in school is very important to their classmates. 

Hie majority of Mexican American (51.3%), Puerto Rican (58.2%) and Central 
American (62.2%) ninth graders report that their classmates feel it is very 
important to attend classes regularly. 

Among all four groups, 5.7% of the students think that their classmates feel it 
is not important to be interested in school, 7 0% feel it is not important to 
attend classes regularly and 13.2% feel it is not important to fellow school 
rules. 
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SCHOOL ENVIRONMENT 



Qtt#aHon 4fc In gchool^ how often do you participate in any of the following 
activities? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 






Cuban 


American 


Group? 




% 


% 


% 


% 


% 


Sports 












Often 


26.1 


37.7 


43.8 


42.4 


32.9 


Sometimes 


473 


42.6 


42.5 


41.3 




Never 


26.6 


19.7 


13.7 


16.3 


223 



Music or Dance 



Often 


16.1 


14.4 


19.4 


7.7 


15.1 


Sometimes 


28.0 


28.7 


23.6 


15.4 


263 


Never 


55.9 


56.9 


57.0 


76.9 


58.6 



Trendft 

• Mexican American (47.3%) and Puerto Rican (42.6%) ninth grade students in 
this U.S. urban school sample say that they sometimes participate in sp>orts in 
school. 

• Cuban (43.8%) and Central American (42.4%) students often participate in 
sports at school. 

• A majority of the ninth graders (58.6%) rej)ort that they never participate in 
music or dance in school. 
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SCHOOL ENVIRONMENT 



Otiestion 49! Chitsidg ughnol. how often do you participate in any of the following 
activities? 

Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 



% % % % % 

Sports 



Often 


40.9 


47.5 


53.4 


47.4 


44.7 


Sometimes 


46.0 


44.2 


32.9 


36.3 


43.0 


Never 


13.1 


8.3 


13.7 


16.3 


123 



Music or Dance 



Often 


26.9 


34.1 


30.1 


25.4 


28.9 


Sometiines 


37.1 


31.3 


39.8 


31.6 


352 


Never 


36.0 


34.6 


30.1 


43.0 


35.9 



Recreation Programs 



Often 


6.9 


14.0 


5.6 


6.4 


8.6 


Soinetiires 


23.6 


22.3 


13.9 


11.5 


2G.8 


Never 


69.5 


63.7 


80.5 


82.1 


70.6 



Trends 

• PueTto Rican (47Z%), Cuban (53.4%) and Central American (47.4%) ninth 
grade students in this Urban school sample are most likely to report that they 
often participate in sports activities outside school. 

• About one third (35.2%) of the students report that they sometimes participate 
in music or dance activities and another third (35.9%) report that they never 
participate in music or dance activities outside school. 

• Seven of ten ninth graders (7u.6%) never participate in reaeation program 
outside school. 
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SCHOOL ENVIRONMENT 



Quggrion 50i What QIM thing helpa you do well in school? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

(Rank) 



Aids 



dntiA ^Hirlv I4ahif« 

VXAMl HXlAxAj llCll/119 


1st 


1st 


1st 


1st 


let 


Teachers 


2nd 


2nd 


4th 


3rd 


2nd 


Support From Others 


4th 


3rd 


3rd 


3rd 


4th 


Parents/Family 


5th 


3rd 


4th 


9th 


5th 


Academic Success 


7th 


6th 


2nd 


7th 


6th 


Interesting Qasses 


6th 


8th 


8th 


5lh 


7th 


Regular Attendance 


8th 


9th 


9th 


8th 


9th 


Nothing 


10th 


9th 






Wth 


Don't Know 


11th 


11th 






Uth 


Other 


9th 


7th 


7th 


5th 


8th 


No Response 


3rd 


5th 


4th 


2nd 


3rd 



Trends 

• All four groups of Hispanic ninth grade students in this U.S. urban school 
sample named good study habits most frequently as the one thing that helps 
them do well in school 

• Mexican American and Puerto Rican students ranked teachers second while 
Cuban students ranked teachers fourth and Central American students ranked 
them third. 
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SCHOOL ENVIRONMENT 



Qttcation 51: What onfi thing kcqza^U from doing well in school? 



Four Hispanic Grouvs 



Irenda 



Impediments 
Frieiuls/Peers 


Mexican 
American 

1st 


Puerto 
Rican 

1st 


Cuban 
(Rank) 

1st 


Central 
American 

3rd 


All Four 
Groups 

1st 


Poor Study Habits 


3rd 


4th 


2nd 


5th 


3rd 


Nothing 


4th 


2nd 


5th 


2nd 


4th 


Poor Attendance 


5th 


11th 


4th 


10th 


6th 


Personal/Family 
Problems 


9th 


8th 


10th 


4th 


7th 


Outside Activities 


6th 


10th 


5th 


10th 


8th 


Teachers 


8th 


8th 


8th 


9th 


9th 


Academic Difficulty 


10th 


7th 


8th 


7th 


10th 


Delinquent Behavior 


11th 


6th 






nth 


Language Difficulty 


13th 






7th 


13th 


Negative Attitude 


14th 




12th 


13th 


14th 


Don't Know 


12th 


12th 


10th 


10th 


12th 


Other 


7th 


5th 


3rd 


5th 


5th 


No Response 


2nd 


3rd 


5th 


1st 


2nd 



• Mexican American, Puerto Rican and Cuban ninth grade students in this U.S. 
urban school sample ranked friends /peers first as the one thing that keeps 
them from doing well in school. 

• Central American students were most likely not to respond (1st) to this 
question. "Nothing" was ranked second for Puerto Rican and Central 
American ninth graders. 
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SCHOOL ENViRONMENT 



QugsHon 52 : How many times in the last twelve monBis has each of the following 
things happened to you? 



Four Hispanic Croups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Sent to the Office for 



Discipline Problems 



Never 


64.3 


67.8 


64.4 


81.9 


673 


1-2 Times 


23.7 


24.0 


27.4 


9.6 


225 


S4 Times 


6.0 


4.4 


6.8 


4.8 


55 


5 or More Times 


6.0 


3.8 


1.4 


3.7 


4.7 



Parents Called to School 



Never 


67.2 


68.2 


82.2 


85.4 


712 


1-2 Times 


25.7 


23.0 


13.7 


8.5 


21.7 


3-4 Times 


4.6 


7.7 


4.1 


3.7 


53 


5 or More Times 


2.5 


1.1 


0.0 


2.4 


1.8 


Suspended From School 












Never 


81.7 


73.1 


91.8 


93.9 


81.9 


1-2 Times 


13.9 


20.9 


82 


3.7 


13.9 


3-4 Times 


2.5 


3.8 


0.0 


2.4 


2.6 


5 or More Times 


1.9 


2.2 


0.0 


0.0 


1.6 



Trends 

• A majority of Hispanic ninth grade students in this U.S. urban sample report 
that they have not been suspended from school in the past year (67.3%); their 
parents were never called to their school (71.2%); and were never suspended 
from school (81.9%). 
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SCHOOL ENVIRONMENT 
Summary of Most Frequently Given Responses 



Mexican 
Amtrican 



Puerto 
Rican 



Cuban 



Central 
American 



Atritudg towarda School 

Student Likes School Yes 

Student likes 

Teachers Some 

Counselors Some 

Administrators Some 

AHitiid# towards Shidenta 
Student's Feelings About 

Hispanic Students Like 

Black Students Like 

White Students Like 

Teachers' Feelings About 

Hispanic Students Like 

Black Students Like 

White Students Like 



Yes 

Some 
Some 
Some 



Like 
Like 
Like 

Like 
Like 
Like 



Yes 

Some 
Some 
Some 



Like 
Like 
Like 

Like 
Like 
Like 



Yes 

Some 
Some 
Some 



Like 
Like 
Like 

Like 
Like 
Like 



The four Hispanic groups exhibit similar attitudes and perceptions. 
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SumiTKiry of Most Frequently Given Responses 

(Continued) 



Mexican Puerto Central 
American Rican Cuban American 



Pgrgeption qf QfmM^^' Vlf Wf> 

Classmates* View of Student 

As Papular Somewhat 
As Athletic Somewhat 
As a Good Student Somewhat 



Somewhat 
Somewhat 
Somewhat 



Somewhat 
Somewhat 
Somewhat 



Somewhat 
Not At All 
Somewhat 



Behavior Valued by Classmates 



Interest in School 
Regular Attendance 
Following Rules 

Participation in Artiviries 
In School Activitities 
Sports 

Music or Dance 
Out-of Scliool Activitities 
Sports 

Music or Dance 
Recreation Programs 



Somewhat Important 
Very Important 
Very Important 



Sometimes 
Never 



Sometimes 
Sometimes 
Never 



Very Important 
Very Important 
Very Important 



Sometimes 
Never 



Often 
Never 
Never 



bomewhat Important 
Somewhat Important 
Somewhat Important 



Often 
Never 



Often 
Sometimes 
Never 



Very Important 
Very Important 
Very Important 



Often 
Never 



Often 
Never 
Never 



The four Hispanic groups are most likely to differ on perception of classmates' values towards interest in school, regular 
attendance, and following school rules. They are also likely to differ in their participation in sports and out*of-school 
music or dance. 
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Summary of Most Frequently Given Responses 

(ConNmMd) 



Mexican 
AmericMi 



Puerto 



XuhilL 



Central 
American 



Doing W#ll inS^hnol 

Aids to School Ftogress 
Tint Choice 
Second Choice 
Third Chcice 
Fourth Choice 
Fifth Choice 



Good Study Habits 
Teachers 
No Response 
Support from Others 
Parents/Family 



Impediments to Sdiool Progress 

First Choice Friends/Peers 
Second Choice No Response 

Third Choice Poor Study Habits 

Fourth Choice N^othing 



Good Study Habits 

Teachers 
Support from Others 
Parents/Family 
No Response 

Friends /Peers 

Nothing 
No Response 
Poor Study Habits 



CkKxi Study Habits 
Academic Success 

Support from Others 
Teachers 
Parents/Family 

Friends/Peers 
Poor Study Habits 

Other 
Poor Attendance 



Good Study Habits 
No Response 
Teachers 
Support from Others 
Interesting Qasses 

No Response 

Nothing 
Friends/ Peers 
Personal/Family Problems 



ERiC 



In the Last Twelve ^tJonths 

Sent to the Office Never 

Parents Called Never 

Suspended Never 



Never 
Never 
Never 



Never 
Never 
Never 



The four Hispanic groups exhibit similar patterns on these school concerns. 
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Never 
Never 
Never 
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SCHOOL ISSUES 



Question 53 : How many days of school did you miss ovgr thg la«t giy wg^ka? 



Four Hispanic Group s 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 



Days Missed 



None 


31.7 


22.7 


27.4 


33.8 


29.2 


1 or 2 Days 


31.7 


28.1 


31.5 


30.1 


305 


3 or 4 Days 


15.0 


21.0 


20.5 


20.5 


17.8 


5 to 9 Days 


12.6 


14.4 


11.0 


9.6 


125 


10 Days or Mor? 


9.0 


13.8 


9.6 


6.0 


10.0 



• Three of ten (30.5%) ninth grade Hispanic studer.ts in this U.S. urban 

school sample report n\issing one or two days of school over the last six weeks . 
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SCHOOL ISSUES 



OugstiQii 54: Generally, when you do not go to school, what are the reasons for 
not going? 

Four Hispanic Groups 

Mexican Puerto Central .4// Four 

American Rican Cuban American Groups 

(Rank) 

Reasons 



lllIfCSHI 


±9% 


1st 


1st 


1st 


1st 


Tardiness 


2nd 


2nd 


2nd 


2nd 


2nd 


Boring Classes 


4th 


4th 


3rd 


6th 


4th 


Away Visiting 
Relatives 


5th 


5th 


7th 


4th 


5th 


Not Ready for Exam 


6th 


8th 


5th 


5th 


6th 


Material Too Difficult 


8th 


7th 


8th 


9th 


7th 


Homework Incomplete 


7th 


9th 


6th 


8th 


8th 


Feel Out of Place 


9th 


6\1\ 




6th 


9th 


Other 


3rd 


3rd 


4th 


2nd 


3rd 



Trends 

• Illness ranked first among all ninth grade Hispanic students in this U.S. urban 
school sample as the major reason for not going to school. 

• Tardiness ranked as the second reason for not going to school for each of the 
four groups of Hispanic ninth graders. 
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SCHOOL ISSUES 



Question 55 : How many times were you tardy for school over the last six weeks ? 



Four Hispanic Groups 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



All Four 
Groups 



Never 


34.9 


37.1 


47.9 


48.8 


38.4 


lor 2 Tunes 


31.6 


33.7 


23.3 


25.6 


30.6 


3or4TiiTies 


17.9 


16.3 


12.3 


13.4 


36.4 


5to 10 Times 


8.2 


9.0 


55 


7.3 


8.0 


More Than 10 Times 


7.4 


3.9 


11.0 


4.9 


6.6 



Trfinda 



• Nearly two-fifths (38.4%) of the Hispanic ninth grade students in this U.S. 
urb a school sample report that they were never tardy for school over the last 
six weeks . 

• Cuban (47.9%) and Central American (48.8%) ninth graders are more likely 
than Mexican American (34.9%) or Puerto Rican (37.1%) students to report 
they were never tardy for school. 



SCHOOL ISSUES 



Question 56 : How often do you cut or skip classes, other than physical education? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Cutting Class 

Never or Almost Never 69.0 76.6 60 J 75.9 70.9 

Less Than Once a Week 15 6 12.8 21.9 16.9 15.7 

At Least Once a Week 7.4 8.4 13.7 6.0 8.1 
Two or Three Times 

a Week 4.9 1.1 2.7 0.0 3.1 

Daily 3.1 1 1 1.4 1.2 2.2 



Iiends 

• More than seven of ten (70.9%) ninth grade Hispanic students in this U.S. 
urban school sample indicated that they never or almost never cut classes. 
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SCHOOL ISSUES 



Question 57 : How often do you come to school without having completed iiU 
your homework? 







Four Hisvanic Grouvs 








Mexican 


Puerto 






Central 


All Four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Homework Incomplete 












Never or Almost Never 


26.8 


35.4 


27.4 


41.0 


308 


Less Than Once a Week 


38.7 


35.9 


39.7 


41.0 


382 


At Least Once a Week 


17.8 


14.9 


17.8 


8.4 


16.0 


Two or Three Times 












a Week 


7.9 


8.8 


11.0 


7.2 


8.4 


Daily 


8.8 


5.0 


4.1 


2.4 


6.6 



Trends 

• Nearly two-fifths (38.2%) of the students report that they come to school less 
than once a week without having completed all their homework. 

• Central American students (41.0%) are most likely to report that they never or 
almost never come to school without all their homework. 
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SCHOOL ISSUES 



Question 58 ! Please rate your school on each of the following aspects. 





Mexican 
American 


Puerto 
Rican 


Cuban 


Central 
American 


All Four 
Groups 




% 


% 


% 


% 


% 


Discipline 
Poor or Fair 


52.3 


55.6 


44.5 


43.9 


513 


Good 


27.2 


27.0 


44.5 


31.7 


29.5 


Excellent 


IM 


10.7 


11.0 


17.1 


U.7 


Don't Know 


y.4 


6.7 


0.0 


7.3 


7.5 


Reputation in the 
Conununity 
Poor or Fair 


55.1 


57.3 


45.9 


413 


53.1 


Good 


27.4 


26.4 


31.9 


36.3 


28.7 


Excellent 


6.4 


8.4 


22.2 


11.2 


9.1 


Don't Know 


11.1 


7.9 


0.0 


11.2 


9.1 


School Spirit 
Poor or Fair 


34.0 


44.7 


18.3 


25.6 


342 


Good 


32.0 


25.7 


1S.3 


42.7 


30.2 


Excellent 


27.9 


25.1 


63.4 


23.2 


30.3 


Don't Know 


6.1 


4.5 


0.0 


8.5 


5.3 



Iicnds 



• A majority of Hispanic ninth grade students in this U.S. urban school 
sample rate the discipline (51.3%) and the reputation in the community 
(53.1%) of their schools poor or fair . 

• Mexican American (34.0%) and Puerto Rican (44.7%) ninth graders are most 
likely to rate school spirit as poor or fair . 

• Cuban students (63.4%) are most likely to rate school spirit as excellent . 
Two-fifths (42.7%) Central American ninth graders rate school spirit as good. 
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SCHOOL ISSUES 



QuesHon 59t Hew do you feel about the isadifiXS in this school? Are there not 

enough, about right, or too many Hispanic, Black, or White teachers? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 



Hispanic 



Not Enough 


32.5 


31.5 


13.7 


18.1 


28.6 


Alx)ut Right 


51.0 


51.9 


72.6 


57.8 


542 


Too Many 


3.6 


2.8 


4.1 


4.8 


3.6 


Don't Know 


12.9 


13.8 


9.6 


19.3 


13.6 



Black 



Not Enough 


18.8 


9.4 


9.6 


2.4 


13.5 


Atwut Right 


49.2 


59.7 


68.5 


51.3 


542 


Too Many 


17.4 


18.2 


13.7 


18.3 


r3 


Don't Know 


14.6 


12.7 


8.2 


28.0 


15.0 



White 



Not Enough 


14.0 


7.8 


96 


12.2 


11.7 


About Right 


54.1 


57.2 


74.0 


58.6 


575 


Too Many 


16.5 


20.6 


6.8 


8.5 


15.6 


Don't Know 


15.4 


14.4 


9.6 


20.7 


15.2 



Trends 

• The majority of ninth grade Hispanic students in this U.S. urban school 
sample feels that the number of Hispanic (54.2%), Black (54.2%) and White 
(57.5%) teachers in their school is about right. 
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SCHOOL ISSUES 



Question 60 : How do you feel about the students in this school? Are there not 

enough, about right, or too many Hispanic, Black, or White students? 



Four Hispanic Groups 

Mexican Puerto Centril All Four 

American Rican Cuban American Groups 

% % % % % 



Hispanic 



Not Enough 


10.5 


10.6 


7.0 


10.8 


10.2 


About Right 


61.3 


67.2 


59.2 


49.4 


61.2 


Too Many 


21.3 


17.8 


28.2 


24.1 


21.4 


Don't Know 


6.9 


4.4 


5.6 


15.7 


7.2 



Black 



Not Enough 


28.9 


1.6 


2.8 


3.7 


16.1 


About Right 


35.5 


57.2 


69.4 


48.7 


463 


Too Many 


23.9 


33.0 


22.2 


31.7 


27.0 


Don't Know 


11.7 


8.2 


5.6 


15.9 


10.6 



White 



Not Enough 


31.8 


31.1 


23.6 


29.3 


30.5 


About Right 


46.0 


48 ' 


63.9 


42.6 


482 


Too Many 


10.0 


10.0 


5.6 


9.8 


9.5 


Don't Know 


12.2 


10.0 


6.9 


18.3 


11.8 



Trends 

• Hispanic ninth grade students in this U.S. urban school sample are most likely 
to report that the number of Hispanic (61.2%), Black (46.3%) and White (48.2%) 
students in their school is about right. 

• Puerto Rican (57.2%) and Cuban (69.4%) Hispanic ninth grade students are 
more hkely to report that the number of Black students in their schools is 
about right. 

• Cuban students are most likely (63.9%) to report that the number of White 
students in their schools is about right. 



SCHOOL ISSUES 



Question 61 : How do you think the teachera in your school feel about you? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


AttipH c^n 






% 


% 


% 


% 


% 


Teachers Exp)ect 












Good Behavior 












Very True 


41.6 


53.0 


47^ 


64.6 


47S 


Somewhat True 


43.7 


31.1 


44.4 


15.9 


373 


Not True At All 


5.7 


5.5 


5.6 


7.3 


5.8 


Don't Know 


9.0 


10.4 


2.8 


12.2 


9.1 


Teachers Demand 












Good School Work 












Very True 


27.9 


34.6 


43.0 


29.6 


31.4 


Somewhat True 


44.7 


39.0 


41.7 


37.0 


42.1 


Not True At All 


18.9 


15.9 


11.1 


23.5 


17.8 


Don't Know 


8.5 


10.5 


4.2 


Q Q 

7-7 


0./ 


Teachers Care About Me 










Very True 


37.4 


47.5 


52.8 


44.6 


425 


Somewhat True 


37.8 


28.7 


37.5 


30.1 


34.5 


Not True At All 


7.9 


5.0 


6.9 


6.0 


6.8 


Don't Know 


16.9 


18.8 


2.8 


19.3 


16.2 



Trends 

• Slightly less than half (47.8%) of the Hispanic ninth grade students in this U. S. 
urban school sample state that it is very true that their teachers expect good 
behavior from them. 

• About two of five (42.1%) Hispanic ninth graders say that it is somewhat true 
that teachers demand good school work of them. 

• Two-fifths (42.5%) of the Hispanic ninth grade students agree that it is very 
true that their teachers care about them. 
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SCHOOL ISSUES 



QuMtion 62 : Of the following persons with whom would you feel comfortable 
discussing adiQfll problems? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

Am erican Rican Cuban American Groups 

IRank) 



Advisor 



Parents 


2nd 


1st 


2nd 


1st 


1st 


A Friend 


Ist 


2nd 


1st 


3rd 


2nd 


Brothers/Sisters 


3rd 


3rd 


3rd 


5th 


3rd 


A Teacher 


4th 


4th 


5th 


2nd 


4th 


A G)unselor 


5th 


5th 


4th 


4th 


5th 


Relatives 


6th 


6th 


5th 


6th 


6th 


The Principil 


7th 


7th 


8th 


6th 


7th 


A Religious Advisor 


8th 


8th 


9th 


6th 


8th 


Agency Person 


9th 


11th 


11th 


9th 


10th 


Other 


10th 


9th 


7th 


9th 


9th 


No one 


11th 


10th 


10th 


11th 


nth 



• Puerto Rican and Central American ninth grade students in this U.S. urban 
school sample most frequently cited parents (1st) as the persons with whom 
they would feel comfortable discussing school problems. 

• Mexican American and Cuban ninth graders ranked a friend (1st) as the 
person with whom they would feel more comfortable discussing school 
problems. 
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SCHOOL ISSUES 



Question 63 : Of the following persons with whom would you feel comfortable 
discussing personal problems? 



Four Hisvanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

(Rank) 



Advisor 



r\ rridiij 


±9% 




lAt 

±a%. 


2nd 




Parents 


2nd 


1st 


2nd 


1st 


2nd 


Brothers/Sisters 


3rci 


3rd 


3rd 


3rd 


3rd 


Relatives 


4th 


4th 


4th 


4th 


4th 


A Religious Advisor 


5th 


7th 


6th 


4th 


5th 


A Teacher 


6th 


5th 


8th 


7th 


6th 


A Counsetor 


7th 


6th 


5th 


4th 


7th 


The Principal 


9th 


10th 


10th 


lOfh 


10th 


Agency Person 


11th 


10th 




10th 


nth 


Other 


10th 


9th 


7th 


9th 


9th 


No One 


8th 


8th 


9th 


8th 


8th 



Il£IUl& 

• A friend was ranked first by Mexican American and Cuban ninth grade 
students in this U.S. urban school sample as the person with whom they 
would feel most comfortable discussing personal problems. 

• Puerto Rican and Central American ninth graders most frequently cited 
parents as the persons with whom they would feel comfortable discussmg 
]:>erscnal problems. 
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SCHOOL ISSUES 



QuMtion 64: Who generally advises you to stay in school? 



Four Hispanic Grouvs 

Mexican Puerto CenTal All Four 

Americar Rican Cuban American Groups 

(Rank) 



Advisor 



Mother or 



Stepmother 


Ist 


1st 


1st 


Ist 


Ut 


Teachers 


2nd 


2nd 


3rd 


2nd 


2nd 


Counselors 


4th 


4tn 


znu 




OTu 


Father or 
Stepfather 


3rd 


5th 


4th 


3rd 


4th 


Relatives 


5th 


3rd 


6th 


6th 


5th 


Administrators 


6th 


6th 


8th 


8th 


7th 


Friends 


7th 


8th 


7th 


7th 


8th 


Older Brothers 


10th 


10th 


9th 


8th 


9th 


^ider Sisters 


9th 


9th 


10th 


10th 


10th 


Religious Advisor 


11th 


11th 


11th 


11th 


nth 


Other 


8th 


7th 


5th 


4th 


6th 



• All four groups of ninth grade Hispanic students in this U.S. urban school 
sample report that their mothers or stepmothers are most likely to advise 
them to stay in school. 

• Mexican American, Puerto Rican, and Central American students ranked 
teachers as second most likely to advise them to stay in school. Cuban ninth 
graders ranked counselors second . 
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SCHOOL ISSUES 



Question 65 : Who are the students you know who have dropped out of high 
school? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Known Drop Outs 

GoodFrieiKis 25.6 34.4 32.9 24.1 285 

Jusl Friends 47.4 51.4 63.0 47.0 50.0 

Acquaintances 62.4 60.1 68.5 55.4 61.6 

Brothers 15.3 22.4 13.7 7.2 16.0 

Sisters 17.7 24.0 4.1 7.2 16.7 

Other Relatives 35.7 44.3 21.9 12.0 33.7 

None 11.2 7.1 5.5 18.1 103 



Irenda 

• More than three of five (61.6%) ninth grade Hisparuc students in this urban 
school sample indicated that they had acquaintances who had dropped out 
of high school. 



105 



SCHOOL ISSUES 



Question 66: Is it necessaxy for you to finish high school to be successful in life? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

Am erican Rican Cuban American Groups 



Necessary to Finish 

Yes 95.6 96.0 97.3 97.6 96.1 

No 4.4 4.0 2.7 2.4 3.9 



Trends 

• Nearly all (96.1 %) of the ninth grade Hispanic students in this U.S. urban 
school sample believe that it is necessary for them to finish high school to be 
successful in life. 
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SCHOOL ISSUES 



QuMtion 67 : things stand now, how far in school do you think you will get? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 



Expectation 

Less Than Kigh School 
Graduation 

High School 
Graduation 

Vocational/Trade/ 
I. !sines8 School 

College 

Graduate/Professional 
School 

DoR*t Know 

No Response 



% 


% 




% 


% 


2.2 


2.8 


0.0 


2.4 


2.1 


24.8 


15.8 


11.0 


10.8 


19.4 


11.4 


9.8 


9.6 


13.3 


11.0 


22.9 


21.9 


32.9 


19.3 


233 


13.6 


19.1 


27.4 


34.9 


19.0 


15.3 


16.4 


6.8 


6.0 


13.6 


9.8 


14.2 


12.3 


13.3 


11.6 



Trends 



• Almost one-fourth (23.3%) of the Hispanic students in this U. S. urban school 
sample report that they expect to get to colleg e. 

• Almost one-fourth (24.8%) of the Mexican American ninth grade students in 
this U.S. urban school sample expect to graduate from high school . 

• Puerto Rican (2L9%) and Cuban (32.9%) dte colleg e as their highest 
educational expectation. 

• More than one-third (34.9%) of Central American students expect to attend 
giv^duate or professional school . 



SCHCX)L ISSUES 



QuMtinn 68: If you were to quit high school before graduation, what would be the 
main reason for leaving? 







Four HisvaricGrouvs 








Mexican 


Puerto 






All Vniir 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Reason 












Work - Family Need 


28.1 


20.8 


16.4 


24.1 


24.6 


Work - %)ending Money 


5.4 


4.4 


6.8 


2.4 


5.0 


Pregnancy /Parenting 


7.3 


4.4 


4.1 


6.0 


6.1 


Insufficient Credits 


8.2 


6.0 


4.1 


0.0 


6.2 


Marriage 


2.7 


4.4 


2.7 


2.4 


3.1 



Grade Retentions 


2.7 


3.8 


4.1 


2.4 


3.1 


Other 


12.4 


20.1 


23.4 


15.6 


15.8 


Don't Know 


22.6 


21.3 


19.2 


35.1 


23.4 


No Response 


10.6 


14.8 


19.2 


12.0 


12.7 



Iienda 

• One-fourth (24.6%) of Hispanic students in this U.S. urban school sample are 
most likely to report that working because of family need would be the main 
reason to quit high school before high school graduation. 
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SCHOOL ISSUES 



Question 69: What is the one most important thing in school that may cause you 
to kaxfi school before graduation? 





Mexican 


Puerto 




Central 


All Four 




American 


Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 














Personal Problems 


9.5 


■2.6 


11.0 


21.8 


11.9 


Academic Difficulty 


14.7 


10.4 


6.8 


6.0 


11.8 


Family Needs 


9.3 


6.0 


13.7 


19.3 


10.1 


Delinquent Behavior 


5.2 


7.7 


5.5 


3.6 


5.7 


Pregnancy/Parenting 


4.4 


2.7 


6.8 


4.8 


4.2 


Friends/Peers 


5.4 


3.8 


2.7 


1.2 


4.2 


Non -Academic 












School Problems 


5.2 


3.8 


4.1 


1.2 


4.2 


Teachers 


3.5 


4.4 


4.1 


1.2 


35 


Family Mobility 


1.6 


2.7 


0.0 


0.0 


1.6 


Nothing 


13.1 


16.9 


23.4 


18.1 


15.7 


Don't Know 


9.5 


8.2 


6.8 


8.4 


8.8 


Other 


1.4 


.3.3 


0.0 


3.6 


2.0 


No Response 


17.2 


17.5 


15.1 


10.8 


163 



I]£XLd& 



• Central American ninth grade students in this U.S. urban school sample cited 
personal problems (21.8%) as the one most important thing in school that 
would cause them to leave school before graduation. 

• Mexican American ninth graders named academic difficulty (14.7%) as a factor 
that would cause them to leave school before graduation. 

• Cuban (13.7%) and Central American (19.3%) students named family needs as 
the main reason for them to drop out before high school graduation. 
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SCHOOL ISSUES 



QttMtion 7Q; What is the aot most important thing in school that may keep you 
in school until graduation? 







Four Hisvanic Groups 








Mexican 


Puerto 




v^entrai 


nW tour 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 




7c 


ason For Staying 












Good Job/Career 


23.8 


23 0 


31.6 


41^ 


263 


Academic Success 


15.0 


98 


5.5 


7.2 


U.8 


Friends/Peers 


10.6 


82 


8.2 


7.2 


93 


To Get A Good Education 


7.9 


77 


16.4 


6.0 


85 


Parents 


6.0 


12.6 


13.7 


4.8 


8.4 


School Activities/ 












Classes 


7.6 


4.9 




6.0 


6.9 


Teachers 


5.2 


6.0 


0.0 


1.2 


4.4 


Self Determination 


3.3 


4.4 


2.7 


7.2 


4.0 


School Meets Student 












Needs 


1.6 


1.6 


0.0 


1.2 


1.4 


Don't Know 


3.5 


3.3 


2.7 


2.4 


33 


Nothing/None 


1.6 


1.0 


1.4 


0.0 


13 


Other 


1.9 


3.3 


0.0 


4.8 


2.4 


No Response 


12.0 


14.2 


8.2 


10.8 


12.0 



Trends 

• More than a quarter (26.3%) of all ninth grade Hispanic students in this urban 
school sample were most likely to name a good job/ career as the most 
^nportant thing in school that could keep them in school until graduation. 
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SCHOOL ISSUES 
SumnrKiry of Most Frequently Given Responses 



Mexican 
American 



Ab«#ng#» and TaraiM 

Days Missed Last Six Weeks None/1 or 2 



Reasons for Missing School 
First Reason 
Second Reason 
Third Reason 
Fourth Reason 
Fifth Reason 



Illness 
Tardiness 
Other Reason 
Boring Classes 
Visiting Relatives 



Times Tardy Last Six Weeks Never 



Puerto 
Rican 



lor 2 

Illness 
Tardiness 
Other Reason 
Boring Classes 
Visiting Relatives 

Never 



Cuban 



Cutting Class 



Never or Almost Never Never or Almost Never 



lor 2 

Illness 
Tardiness 
Boring Classes 
Other Reason 
Not Ready for Exam 

Never 

Never or Almost Never 



Central 
American 



None 

Illness 
Tardiness 
Other Reason 
Visiting Relatives 
Not Ready for Exam 

Never 

Never or Almost Never 



Coming to School Without Homework 

Homework Incomplete Less than Once a Week 



Less than Once a Week 



Less than Once a Week Never/Less than Once a Week 



The four Hispanic groups exhibit similar patterns on these school issues. 
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Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



PercepHona of School Ratinga 
Aspect of School Life 
Discipline 

Community Reputation 
School Spirit 



Poor or Fair 
Poor or Fair 
Poor or Fair 



Percepriong of Race-Ethnic Compoa irion of School 

Not Enough, About Ri^t, or Too Many? 

About Right 
About Right 
About Right 



Hispanic Teachers 
Black Teachers 
White Teachers 



Not Enough, About Right, or Too Many? 

Hispanic Students About Right 

About Right 
About Right 



Black Students 
White Students 



Perceptions of Teachers' F#i>linp and EypectaHons 
Good Behavior Somewhat True 

Good School Work Somewhat True 

Teachers Care about Me Very True/Somewhat True 



Poor or Fair 
Poor or Fair 
Poor or Fair 



About Right 
About Right 
About Right 



About Right 
About Right 
About Right 



Very True 
Somewhat True 
Very True 



Poor or Fair/Good 
Poor or Fair 
Excellent 



About Right 
About Right 
About Right 



About Right 
About Right 
About Right 



Vey True 
Very True 
Very True 



Poor or Fair 
Poor or Fair 
Good 



About Right 
About Right 
About Right 



About Right 
About Right 
About Right 



Very True 
Somewhat True 
Very True 
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Tl;e four Hispanic groups are most likely to differ on perceptions of school spirit and teachers* expectations for good classroom 
behavior and good school work. 



12\) 



112 



Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Cnmlmtable P^raon for DiacuMinf Problems 



School Problems 
Fffff Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 



Friend 
Parents 
Brother/Sister 
Teacher 
School Counselor 



Parents 
Fiiend 
Brother/Sister 
Teacher 
School Counselor 



Friend 
Parents 
Brother/Sister 
School Counselor 
Teacher 



Parents 
Teacher 
Friend 
School Counselor 
Brother/Sister 



Personal Problems 

First Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 



Friend 
Parents 
Brother/Sistei 
Relatives 
Religious Advisor 



Parents 
Friend 
Brother/Sister 
Relatives 
Teacher 



Friend 
Parents 
Brother/Sister 
Relatives 
School Counselor 



Parents 
Friend 
Brother/Sister 
Relatives/Counselor 
Religious Advisor 



The four Hispanic groups exhibit similar patterns on discussing both school and personal problems. 
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Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



T^ ^anA Who Adviae Sfaidgnt to Stay in <;fhool 
Advisor 



First Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 



Mother or Stepmother 

Teachers 
Father or Stepfather 
School Counselors 
Relatives 



School Dropouts Sftid ent Knows 

Known Dropout Acquaintances 

Necessity for Finishing High Scho ol for Life Success 



Mother or Stepmother 
Teachers 
Relatives 
School Counselors 
Father or Stepfather 



Acquaintances 



Mother or Stepmother 
School Counselors 
Teachers 
Father or Stepfather 
Other 



Acquaintances 



Mother or Stepmother 

Teachers 
rather or Stepfather 
Other 
School Counselors 



Acquaintances 



Necessary to Finish 



Yes 



Yes 



Yes 



Yes 



student's Educational Expectation 



How Far in School High School Graduation 



College 



College 



The four Hispanic gr'^ups are most likely to differ on their educational expectations. 



Giaduate/Professional School 
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Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Reasons for Leaving School 



Main Reason 
FfVsf Reason 
Second Reason 
Third Reason 

In-School Reason 
First Reason 
Second Reason 
Third R^,ason 



Work or Family Needs Don't Know 

Don't Know Work or Family Needs 



Other 



No Response 
Acrdemic Difficulties 
Nothing 



Other 



No Response 
Nothing 
Personal Problems 



Other 
Don t Know 
No Response 



Nothing 
No Response 
Family Needs 



Don't Know 
Work or Family Needs 
Other 



Personal Problems 
Family Needs 
Nothing 



Reasons fo r Staying in School 

In-School Reason Good Job/Career 



Good Job/Career 



Good Job /Career 



Good Job /Career 



The four Hispanic groups exhibit similar reasons for staying or leaving school. 
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HOMEWORK AND STUDYING 



Quggtion 71: Please check the kind of material you read three or four times a week 
in English and/or Spanish. 



fnur Hispanic Grouvs 

Mexican Puerto Central All Four 

Americ an Rican Cuban American Groups 

% % % % * 



En glish 



Newspapers 


74.4 


72.1 


60.3 


50.6 


695 


Magazines 


71.7 


72.7 


74,0 


50.6 


69.7 


Comic Books 


59.7 


68.3 


49.3 


32.5 


57.6 


Books 


82.8 


77.0 


72.6 


61.4 


T7£ 


I Don't Like to Read 


10.6 


11.5 


17.8 


15.7 


12.2 


I Don't Read Very Well 


14.2 


17.5 


55 


33.7 


16.4 



Spanish 



New^apers 


10.9 


18.0 


6.8 


31.3 


14.7 


Magazines 


18.3 


15.3 


6.8 


34.9 


183 


Comic Books 


14.2 


11.5 


2.7 


25.3 


13.6 


Books 


14.7 


13.7 


8.2 


24.1 


14.9 


I Don't Like to Read 


25.9 


27.9 


26.0 


14.5 


25.1 


I Don't Read Very Well 


30.8 


31.1 


23.3 


7.2 


273 



• More than three-quarters (77.8%) of Hispanic ninth grade students report that 
they read books in English three or four times a week. 

• Over one-quarter (27.3%) of Hispanic ninth graders say that they don't read 
very well in Spanish. 
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HOMEWORK AND STUDYING 



Question 72: From Sunday night through Thursday night, how much time do you 
spend watching television pfijidajr in English and Spanish? 







¥our Hispanic 


Groups 








Mexican 


Puerto 




Central 


All Four 




American 


Rican 


Cuban 


American 


Groups 






c/ 


% 


% 


% 


Programs in Fnp^lish 














7 7 






O A 
Z 4 




Less Than 1 Hour 


6 3 


4 4 


7 7 


R 4 


R 7 


1-2 Hours 




1 1 7 


17 k 
I/O 


01 7 


i / .J 


3-4 Hours 


20 4 


77 4 


77 4 


ID./ 


Zi .J 


^ or Morp Honrs 




71 3 


74 7 


1 Q 


1 7 /f 


No Rosnonso 


39 0 




7 A (1 






Programs in Snanish 












None 


18 ? 


19.1 


16 4 


6,0 


270 


Less Than 1 Hour 


87 


13 1 


82 


108 


20.1 


1-2 Hours 


10 1 


98 


82 


12.0 


20.2 


3-4 Hours 


6 0 


66 


4 1 


7.2 


6.2 


5 or More Hours 


3 5 


2 7 


4 1 


60 


3 7 


No Response 


53.2 


48.7 


59.0 


58.0 


53.0 



Trends 



Over half (53.0%) of the Hispanic ninth graders m this U S urban schcxil 
sample gave no response to the item regarding the amount of time spent 
watching TV in Spanish 

Approximately one in three (35 7%) Hispanic ninth grade students did not 
respond to the item regarding the amount of time spent watching TV in 
English. 
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HOMEWORK AND STUDYING 



Question 73 : How many rooms are there in your home? 







Four Hispanic 


Groups 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


American 


Groups 




/f 


/c 


% 


% 


% 


Rooms 












Or.. 


03 


06 


2.8 


2.4 


0.9 


Two 


1 1 


0.6 


A Q 
o.y 






inrce 


3.8 


8.4 


10./ 




O.J 




201 


16 3 


77 7 






rive 


23 8 


3,2.5 


9^ n 

Zw) u 


1 J.J 




Six 


26.1 


219 


5.6 


9.6 


20.9 


Seven 


14.0 


10.1 


8.3 


7.2 


11.6 


Eight 


47 


6.2 


2.8 


2.4 


4.6 


Nine 


36 


28 


0 0 


1.2 


2 7 


Ten 


2.5 


06 


4 2 


1 2 


2 0 



• One-fourth (25.17o) Hispanic ninth graders report that they live in five-rcxMii 
houses. 

• Puerto Rican ninth graders (32 5%) were most likely to report living in 
five-room homes. 

• Cuban (27 7%) and Central American (29.0%) ninth grade students in this U S 
urban school sample were most likely to report that they live in four-rcKMii 
homes. 

• Mexican American ninth graders (26 1%) were most likely to report having six 
rooms in their homes. 
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HOMEWORK AND STUDYING 



Question 74 : From tht items on the following list, which do you have in your 
home? 







Four Hispanic 


Groups 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Percent Having 












A Quiet Place to Study 


74.4 


77.4 


85.7 


75.3 


76.5 


A Daily Newsp<ii>er 


52.0 


52.6 


3-.4 


45 6 


50.1 


A Dictivonary or 












Encyclopedia 


83.1 


81.6 


9i.3 


7o.o 


83.0 


A Tyfje writer 


50.9 


47 6 


67 2 


4h 8 


51 2 


More Than 50 Books 


43.4 


43 1 


37 3 


26 0 


40.7 


A Room of Your Own 


69.9 


68.2 


76 5 


54.4 


68.3 


A Pocket Calculator 


70.5 


63.7 


76 8 


61 3 


68.3 


A Computer 


15.0 


168 


23 9 


167 


16.6 



Trends 



• More than four of five (83.0%) Hispanic studonls in this sample report having 
a dictionary or encyclopedia in their homes 

• More than three quarters (76.5%) of the ninth grade I iispanic students m this 
urban school sample report that they have a quiet place to study at home 

• Only about two of five (40.7%) of Hispanic ninth graders report having more 
than 50 books at home. 

• One in seven students (16.6%) of Hispanic students reports having a computer 
at home. 
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HOMEWORK AND STUDYING 



Question 75 : So far this year, have you used any books or materials from a library? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Used School Library 

Yes 47.4 44.8 65.8 42.2 48.0 

No 52.6 55.2 34.2 57.8 52.0 

Used Public Library 

Yes 38.1 30.1 38.4 24 I 34 4 

No 61.9 69.9 61.6 75.9 65.6 



Trends 



• More than one-half (52.0%) of the Hispanic ninth grade students in ^his U. S 
urban school sample report that they had not used the schoc^l library during 
the school year. 

• Cuban nmth graders (65.8%) were most likely to report that they had used the 
school library. 

• Nearly two-thirds (65.6%) of the Hispanic ninth graders reported that they had 
not used the public library during the school year 



HOMEWORK AND STUDYING 



Otipstion 76 : How long does it take you to get to school every day? 



Four Hispanic Groups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 

% % % % % 

Travel Time 

Less Than 15 Minutes 65.9 72.2 65.7 44.6 65.0 

15-30 Minutes 28.3 21.1 24.7 44.6 28.0 

31-45 Minutes 4.1 5.6 41 84 5.0 

46^Minutes 11 11 4.1 12 1.4 

More Than 1 Hour 0.6 0.0 1 4 1.2 0.6 



• About tv^o of three Hispanic ninth graders (65 0%) say they spend less than 15 
minutes in getting to school every day 



HOMEWORK AND STUDYING 



Qugstion 77: For the following subjects, about how much time do you spend on 
homework each week ? 



Four Hispanic Groups 



Mexican Puerto Central All Four 





American 


Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Mathematics Homework 










Less Than 1 Hour 


51.8 


54.6 


58.0 


57.1 


53.8 


1-2 Hours 


38.3 


31.6 


30.4 


29.9 


34.7 


3 or More Hours 


9.9 


13.8 


11.6 


13.0 


11.5 


Science Homework 












Less Than 1 Hour 


60.1 


63.9 


77.1 


63.4 


633 


1-2 Hours 


31.6 


28.9 


14.3 


21 1 


27.9 


3 or More Hours 


8.3 


7.2 


8.6 


15.5 


8.8 



En glish Honnework 



Less Than 1 Hour 


54.2 


58.1 


58.5 


47.9 


55.0 


1-2 Hours 


344 


30 5 


22 9 


36 2 


32 4 


3 or More Hours 


11.4 


11.4 


1H6 


159 


12 b 



Ii£iid& 

• A majority of the ninth grade Hispanic students in this U.S. urban school 
sample report spending less than one hour per week on Mathematics (53.8%), 
Science (63.3%) and English (55.0%) homework. 




HOMEWORK AND STUDYING 



Question 78 : Outside school, about how much time do you spend each we 
reading for school, including preparation for reports and book 
reports? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




v^entral 


All tour 




American Rican 


Cuban 


A mprir*An 






% 


% 


% 


% 


% 


Reading Time 












Less Than 1 Hour 


28.3 


28.1 


28.2 


38.7 


29.4 


1-2 Hours 


43.4 


47.2 


40.9 


28.8 


423 


3-4 Hours 


21.5 


180 


23 9 


20.0 


20.7 


5 or More Hours 


6.7 


6 7 


70 


12 5 


7A 



• Two of five Hispanic students (42.5%) report spending one to two hours each 
week outside school reading for school 

• Mexican American (43 4%), Puerto Rican (47 1%) and Cuban (40.9%) ninth 
grade students in this urban school sample arc? most likely to report that 
outside of school they spend one to two hours per week readmg for school 

• Central American students (38 7%) are most likely to report that outside of 
school they spend less than one hour per wee^ reading for school 
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HOMEWORK AND STUDYING 



Question 79 : When you don't understand the subject matter in one of your courses 
and cannot do yaur homework or study for a test^ to whom do yuu go 
for help? 



Four Hispanic Groups 

Mexican Puerto Central All four 

American Rican Cuban America n Groups 

(Rank) 

Persons 



Teachers 


1st 


2nd 


2nd 


1st 


1st 


Good Fnends 


2nd 


1st 


1st 


2nd 


2nd 


Classmates 


3rd 


5th 


3rd 


3rd 


3rii 


Parents 


5th 


3rd 


4th 


4th 


4th 


Brothers or Sisters 


4th 


4th 




4th 


5th 



Other Persons Oulsidc 



School 


6th 


6th 


6 th 


6th 


6th 


Cniiers 


8th 


7in 


7tb 


7th 


7th 


No One 


7th 


8th 


8th 


8th 


8th 



Trends 

• Mexican American .^nd Central American ninth grade students in this U S 
urban school sample are most likely to seek help from their teachers when 
they encounter academic difficulty. 

Puerto Rican and Cuban students report that they ask their friends tor help 
when they don't understand the subject matter in one of their courses 



HOMEWORK AND STUDYING 



Qu^jftHon 80 : Do you get together with other students to study for your classes? 



Four H i spanic Groups 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



All Four 
Groups 



Study With Others 
Yes 
No 



% 

39.7 
60.3 



52.2 

47 8 



% 

38.4 
61.6 



29.1 
70.9 



% 

41.6 
58A 



• A majority (58.4%) of Hispanic students in this U S. urban school sample state 
that they do not get together with other students to study for their classes. 

• More t'^Tii\ three of five Mexican American (60.3%), Cuban (61.6%), and 
Central American (70.9%) students do not get together with other students to 
study for their classes. 

• Puerto Rican ninth graders (52 2%) are most likelv io report that they study 
with others. 



J*tr7 



1?6 



HOMEWORK AND STUDYING 
SumiTKiry of Most Frequently Given Responses 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



R#ad Three m Fm.r Tim^a a Week 
English 



First Choice 
Second Choice 
Third Choice 



Books 
Newspapers 
Magazines 



Books 
Magazines 
Newspapers 



Magazines 

Books 
Newspapers 



Books 
Newspapers 
Magazines 



Spanish 

First Choice 
Second Choice 
Third Choice 



Don t Read Very Well 
Don't Like to Kcad 
Magazines 



Don't Read Very Weil 
Don't Like to Read 
Newspapers 



Don't Like to Read 
Don t Read Very Well 
Books 



Magazines 
Newspapers 
Comic Books 



T#l#viaiQn Viewiny per Dav 

Programs in English 

First Choice 
Second Choice 
Third Choice 



No Response 
3 - 4 Hours 
1 - 2 Hours 



No Response 
3 - 4 Hours 
5 or More Hours 



3 - 4 Hours 
No Response 
5 or More Hours 



No Response 
1 - 2 Hours 
5 or More Hours 



Programs in Spanish 

First Choice 
Second Choice 
Third Choice 



No Response 
None 
1 - 2 Hours 



No Response 
None 
Less than 1 Hour 



No Response 
None 
Less than 1 Hour 



No Response 
Less than 1 Hour 
1 - 2 Hours 



The four Hispanic groups are most likely to differ on their weekly Spanish reading habits. 
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Summary of Most Frequently Given Responses 

(Continue) 



1 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Rooma in Your Home 
Number of Rooms 

Re&Qurggs in Your Home 

Items in Home 
First Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 
Sixth Choice 

Used School Library 
Used Public Library 



Six 



Five 



Four 



Four 



Dictionary/ Encyclopedia 
Quiet Place to Study 
Pocket Calculator 

Own Room 
Daily Newspaper 
Typewriter 

No 
No 



Dictionary /Encyclopedia 
Quiet Place to Study 
OwnRoonri 
Pocket Calculator 
Daily Newspaper 
Typewriter 

No 
No 



Dictionary/Encyclopedia 
Quiet Place Ic Study 
Pocket Calculator 
Own Room 
Typewriter 
Daily Newspaper 

Yes 
No 



Dictionary/Encyclopedia 
Quiet Place to Study 
Pocket Calculator 
Own Room 
Typewriter 
Daily Newspaper 



No 
No 



The four Hispanic groups are most Hkely to differ on the number of rooms in their home and in their use of the school 
library. 
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Summary of Most Frequently Given Responses 

(Continued) 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



Trav#l Time to School 
Estimate 



Less than IS minutes 



Tim# Spent on Homework Each Week 



Mathematics Homework 
Science Homework 
English Homework 



Less than 1 hour 
Less than 1 hour 
Less than 1 hour 



Less than IS minutes 

lx;ss than 1 hour 
Less than 1 hour 
Less than 1 hour 



Less than 15 mmutcs 

Less than 1 hour 
Less than 1 hour 
Less than 1 hour 



Less than 15 mmutes/ 
15-30 mmutcs 



Loss than 1 hour 
Less than 1 hour 
Less than 1 hour 



Reading at Homg for School 
Weekly Estimate 

H^lp with Sfhnol Work 

Persons 

first Choice 
Second Choice 
Third Choice 

Study with Other Students 



1 - 2 hours 



Teacher* 
Good Friends 
Classmates 

No 



1 - 2 hours 



Good Fnends 
Teachers 
Parents 

Yes/ No 



1 - 2 hours 



Good Fr ends 
Teachers 
Classmates 

No 



Less than 1 hour 



T^^achers 
Good Friends 
Classmates 

No 



The four Hispanic groups are most likely to differ on the amount of time they spend reading at home for school. 
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ACADEMIC CONCERNS 







Four Hismnic Groups 








Mexican 


Puerto 






All Four 

/lil J 1/14 f 




American Rican 


Luoan 


American 


Groups 




% 


% 


% 


% 


% 


Academic Progress 












Very Well 


12.4 


12.7 


16.9 


17.1 


135 


WeU 


69.7 


67.4 


69.0 


70.7 


69.1 


Not Very Well 


17.9 


19.9 


14.1 


12.2 


17 A 



lands 



More than two-thirds (69.1%) of the ninth grade Hispanic students in this U.S. 
urban school san\ple report that they usually do well in their studies. 
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ACADEMIC CONCERNS 



QugiirionM: Generally, how MCll do you do in the following subjects? 



Ixfinda 







Four Hismnic Grouvs 








Mexican 


Puerto 




central 


All Toiir 

/Ml tour 




American Wwn 




American 


QrQup? 






% 


% 


% 
















VeryWeU 


23.5 


29.3 


20.8 


29.1 


25.4 


WeU 


57.8 


54.1 


63.9 


60.8 


57S 


Not Veiy Well 


17.9 


13.8 


13.9 


10.1 


15.5 


Don't Know 


0.8 


2.8 


1.4 


0.0 


13 


Mathematics 












Vefj'WeU 


17.5 


25.3 


33.8 


28.6 


22.6 




48.0 


44.5 


38.0 


51.9 


46.4 


Not Very Well 


32.8 


27.5 


26.8 


19.5 


29.2 


Don't Know 


1.7 


2.7 


1.4 


0.0 


1.8 


Science 












Very Well 


13.6 


15.3 


24.7 


17.9 


15.8 


Well 


50.9 


59.9 


56.1 


53.9 


54.1 


Not Very Well 


29.0 


20.3 


178 


25 6 


25 1 


Don't Know 


6.5 


4.5 


14 


2.6 


5 0 



♦ A majority of the Hispanic ninth grade students in this U.S. urban school 
sample feels that they do well in English (57.8%) and Science (54.1%). 

♦ More than two of five Hispanic ninth graders in this sample report that they 
do well in Mathematics (464%). 
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ACADEMIC CONCERNS 



tjuMtion S3 : Which of the foiiowing are your moSt favorite subjectls) or period(s) 
in school? 

Four Hispanic Groups 



Mexican Puerto Central AH Four 

American Rican Cuban American Groups 

% % % % % 

Favorite Subjects 



Englist. 


52.6 


48.1 


30.1 


61.4 


50.2 


Gym/Physical 
Education 


b5.3 


66.7 


53.4 


48.2 


57.2 


Mathematics 


46.0 


51.4 


34.2 


51.8 


46.9 


Muak/Art 


35.1 


42.1 


23.3 


26.5 


34.7 


Science 


30.5 


30.6 


21.9 


41 0 


30.9 


Social Studies 


23.2 


22.4 


28.8 


38.6 


25.4 


Lunch Hour 


65.9 


72.7 


72.6 


71.1 


69.0 


Study Hall 


27.8 


16.4 


4.1 


16.9 


21.1 


After School Activities 


33.2 


43.2 


26.0 


26.5 


343 


Sports 


48.2 


50.3 


46.6 


55.4 


49.4 


Other 


4.4 


4.9 


8.2 


6.0 


5.1 



Irerja 



• Nearly seven of ten (69.0%) ninth grade Hispanic students in this U.S. urban 
school sample reported Lunch Hour as their most favorite subject or period in 
school. 

• More than half (57.2%) of the Hispanic students name gym as a favorite 
subject. 

• In terms of academic subjects, Puerto Rican (51.4%) and Central American 
(51.8%) students were more likely to cite mathematics as their favorite sub)ect. 

• Mexican American (52.6%) and Central American (61.4%) students cited 
Enghsh as their favorite academic subject. 
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ACADEMIC CONCERNS 



Qu»ntinn 84 : Which of the following are your kaat favorite subject(s) or period(s) 
in school? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Rican Cuban American Groups 





% 




% 


% 


% 


ast Favorite Subjects 
English 


27.8 


33.9 


41.1 


25.3 


30.5 


Gym/Physical 
Education 


22.3 


21.3 


20.5 


33.7 


23.2 


Mathematics 


38.1 


32.8 


45.2 


373 


37.4 


Music/ Art 


19.6 


17.5 


9.6 


31.3 


19.4 


Science 


42.0 


44.8 


42.5 


37.3 


42.2 


Social Studies 


32.7 


49.2 


23.3 


32.5 


36.0 


Lund) Hour 


11.7 


10.4 


2.7 


181 


n.2 


Study Hall 


22.6 


11.5 


13.7 


15.7 


18.0 


After School Activities 


12.5 


12.6 


9.6 


24.1 


13.6 


Sports 


12.8 


12.0 


9.6 


24 1 


13 6 


Other 


38 


3.8 


4.1 


3.6 


3 S 



liends 



• More than two of five (42.2%) ninth grade Hispanic students in this U S. urban 
school sample listed Science as their least favorite subject or period in school. 

• Cuban students (45.2%) and Central American students (37.3%) indicated that 
Mathematics was their least favorite subject. 

• Mexican American students (42.0%) named Science as their leas t favorite 
subject. 

• Nearly half (49.2%) of all Puerto Rican students cited Social Studies as their 
least favorite subject. 



ACADEMIC CONCERNS 



Question 85: in grades 7-9, how many tin,^» did you change schools during the 
school year because your family moved? 



Four Hispanic Croups 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 



% % % % % 

School Chang es 



None 


58.0 


51.9 


48.0 


55.4 


■=^.1 


1-2 Changes 


19.1 


27.3 


35.6 


20.5 


23.1 


3-4 Changes 


33 


2.7 


4.1 


7.2 


3.7 


5 or More Changes 


0.3 


0.6 


4.1 


0.0 


0.7 


Don't Know 


2.7 


4.4 


0.0 


12 


2.7 


No Response 


16.6 


13.1 


8.2 


15.7 


14.7 



• More than half (55.1%) of ninth grade Hispanic students in thi U.S. urban 
school sample indicated that they did not change school duriiig the schc^l year 
in grades seven to nine. 

• Among the four Hispcnic groups in the sample, Cuban students Oj.6%) were 
most likely to report chtinging school one to two times during the <=chool y ear 
in grades seven to nine. 



ACADEMIC CONCERNS 



Oui«Hon 86a: Have you ever repeated a gr^de? 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


All Four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Grade Reter\tion 












Yes 


44.0 


42.9 


39.7 


36.6 


42.4 


No 


53.8 


55.5 


603 


63.4 


56.0 


Don't Know 


2.2 


1.6 


0.0 


0.0 


1.6 



• Most Hispanic ninth graders (56.0%) in this U. S. urban school sample say they 
have not repeated a grade. 
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^■»M—im mmm- — / •^^r^^.*— « r O ^ « 







Four Hisvanic Grouvs 








Mexican 


Puerto 




Central 


/I// four 




American Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 




Grades Repeated 












Kindergarten 


0.0 


2.7 


1.4 


0.0 


0.8 


First Grade 


1.1 


6.0 


5.5 


3.6 


3.3 


Secopd Grade 


3.8 


4.4 


5.5 


7.2 


43 


Third Grade 


7.9 


7.7 


5.5 


8.4 


7.6 


Fourth Grade 


5.2 


2.2 


9.6 


1.2 


4.4 



Fifth Grade 


8.2 


3.8 


4.1 


2.4 


5.9 


Sixth Grade 


5.4 


2.7 


1.4 


3.6 


4.1 


Seventh Grade 


6.0 


4.4 


6.8 


3.6 


5.4 


Eighth Grade 


3.5 


6.6 


1.4 


2.4 


4.0 


Ninth Grade 


10.1 


11.5 


2.7 


8.4 


95 



• One-tenth of the ninth grade Hispanic students (93%) in this U. S. urban 
school sample report that they repeated ninth grade. 

• Mexican American (10.1%) and Puerto Rican (1 1.5%) ninth grade students in 
this U.S. urban school sample are most likely to report that they repeated the 
ninth grade. 

• Cuban students (9.6%) say that they repeated the fourth grade most frequently. 

• An equal number of Central American students repeated the third grade 
(8.4%) and the ninth grade (8.4%). 
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Question 87 : In which prograin(s) arc you enrolled this schcoi year? 



Four Hispanic Grouvs 

Mexican Puerto Central All Four 

American Rican Cuban American Groups 





% 


% 


% 


% 


% 














Vocational / Technical 


10.1 


6.6 


15.1 


3.6 


8.9 


Academic/College Prep 


7.6 


9.3 


5.5 


4.8 


75 


General Education 


19.1 


12.0 


21.9 


22.9 


18.0 


En^ish As A Second 












Language 


13.6 


10.4 


4.1 


25.3 


1 3. 2 


Bilingual Program 


14.2 


13.1 


5.5 


20.5 


13.7 


Other 


16.3 


14.8 


15.1 


15.6 


15.7 


Don't Know 


25.1 


32.2 


27.4 


22.9 


26.9 



Trends 

• More than a quarter (26.9%) of Hispanic ninth grade scudents report they do 
not know the type of program they are enrolled in at their school, 

• Mexican American (25.1%), Puerto Rican (32.2%) and Cuban (27.4%) ninth 
grade students in this U.S. urban school sample are most likely to report th.it 
tiiey do not know which program they are enrolled in this school j ear. 

• Central American students (25.3%) are most likely to report that they are 
enrolled in an English As A Second Language Program. 
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QugsHon 88 ; What do the teachers in your school think about the students in your 



Four Hispanic Groups 



Mexican Puerto 
American Rican 



Central 
Cuban American 



All Four 
Groups 





% 


% 


% 


% 




Teacher Perception 












Ck)od Students 


20.4 


18.0 


23.3 


27.7 


21.0 


Average Students 


33.8 


23.5 


26.0 


20.5 


28.7 


Pbor Students 


2.5 


3.3 




3.6 


3.4 


Don't Know 


36.2 


42.1 


23.3 


42.2 


37.1 


No Response 


7.1 


13.1 


19.2 


6.0 


9.8 



• Qose to two of five Hispanic students report (37.1%) that they do not know 
what their teachers think about the students in their program. 

• Mexican American (36.2%), Puerto Rican (42.1%) and Central American 
(42.2%) ninth grade students in this U.S. urban school sample are most likely 
to report that they dcn*t know what the teachers in their school think about 
the students in their program. 

• More than one-fourth of the Cuban students (26.0%) feel that the teachers in 
their school think that students in their program are average students. 



ACADEMIC CONCERNS 



Qtigstion 89 : Did you or your parents choose the program you are now in or were 
you assigned to it by the school? 







Four hisvanic Grouv5 








Mexican 


Puerto 




Central 


Aft r~> 

All Four 




American Rican 


*_UDan 


American 


Groups 




% 


% 


% 


% 


% 


Method of Program 












Selection 












Assigned By School 


40.5 


37.3 


27.3 


40.2 


383 


Parent/Student Chose 


43-8 


39.8 


53.0 


39.0 


432 


Don't Know 


15.7 


22.9 


19.7 


20.8 


18.5 



• Mexican American (43.8%), and Cuban (53.0%) ninth grade students in this 
U.S. urban school sample were most likely to report that their program was 
chosen by themselves and /or by their parents. 

• Puerto Rican students were either assigned to a program by the school (37 3%) 
or chose the program themselves (39.8%). 

• Central American (40.2%) students were most hkely to report that they were 
assigned to a program. 
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Qttestion 90: Were you in any of the following programs in elementary school ? 

Four Hispanic Grouvs " 

Mexican Puerto Central AW Four 

American Rican Cuban American Groups 

% % % % % 



Bilingual Program 



Yes 


37.4 


37.7 


43.9 


16.9 


35.7 


No 


46.0 


44.3 


41.1 


49.4 


455 


Don't Know 


6.0 


8.2 


2.7 


12.0 


6.9 


No Response 


10.6 


9.8 


12.3 


21.7 


11.9 



Exceptional Education 



Yes 


10.9 


7.1 


17.8 


14.5 


11.0 


No 


66.2 


62.8 


63.0 


51.8 


63.4 


Don't Know 


9.5 


13.7 


1.4 


10.8 


9.9 


No Response 


13.4 


16.4 


17.8 


22.9 


15.7 



Gifted /Talented Program 



Yes 


24.3 


18.6 


13.7 


12.0 


20.3 


No 


52.8 


49.1 


61.7 


55.5 


53.1 


Don't Know 


12.0 


18.6 


27 


72 


12.2 


No Response 


10.9 


13.7 


21 ■) 


25 3 


14.4 



• Most Hispanic ninth grade students in this U. S. urban school sample report 
that they did not participate in bilingual (45.5%), exceptional education 
(63.4%), or gifted/ talented programs (53.1%) in elementar y s chool. 

• Cubans were most likely (43.9%) to re^ that they had been m a bilingual 
program. 
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ACADEMIC CONCERNS 
Summaiy of Most Frequently Given Responses 



Mexican 
American 



Puerto 
Rican 



Cuban 



Central 
American 



StudgnPa Pergepti^n of Acad^mif Performance 
General Academic Progress Doing Well 



Perfonnance by Subject 

Engli$h 

Mathematics 

Science 



Doing Well 
Doing Well 
Dc;ng Well 



Doing Well 



Doing Well 
Doing Well 
Doing Well 



Doing Well 



Doing Well 
Doing Well 
Doing Well 



Doing Well 



Doing Well 
Doing Well 
Doing Well 



Most Favorite School Subjects or Periods 
Subject or Qass Period 



First Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 



Lunch 
Gym/PE 
English 
Sports 
Mathematics 



Lunch 
Gym/PE 
Mathematics 
Sports 
English 



Lunch 
Gym/PE 
Sports 
Mathematics 
English 



Lunch 
English 
Sports 
Mathematics 
Gym/FL 



Least Favorite School Subjects or Periods 
Subject or Class Period 



ERIC 



First Choice 
Second Choice 
Third Choice 
Fourth Choice 
Fifth Choice 



Science 
Mathematics 
Social Studies 

English 
Study Hall 



Social Studies 
Science 
English 

Mathematics 
Gym/PE 



Mathematics 
Science 
English 

Social Studies 
Gym/PE 



The four Hispanic groups exhibit similar patterns for these academic concerns. 
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Mathematics and Science 
Gym/PE 
Social Studies 
Music/Art 
English 
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Summary of Most Frequently Given Responses 

(ConNrHMd) 



Mexican 



Puerto 
Ricin 



Central 

Am#rifan 



Nnriwr ol Ckangii 



None 



None 



None 



None 



Gndt Retention 



None 



None 



None 



None 



prhe four Hiq>anic groups exhibit similay patterns on school changes and grade retentions. 
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Suifnmary of Most Fr«., jentty Given Responses 

(ConMnuMO 



Mexican 
American 



Pueit? 
Rican 



Cuban 



Central 
American 



ftagnm in tiUa SdMxd Year 



Fir$t Ckoict 
Steond Choic9 
Tkiri Ckoict 
towrik Oleic* 

Ployaui Selection 

Mtthoi 



Don't Know 
General Education 
Other 
Bilingual 



Don't Know 
Other 
Bilingual 
General Education 



Parent/Student Chose Parent/Student Chose 

Assigned by School 



Don't Know 
General Education 
Vocational Technical 
Other 



Parent/Studott Chose 



English at a Second Language 
Don't Know 
General Education 
Bilingual 



Parent/Student Chose 
Assigned by School 



BUingoal 

Exceptional Education 
Gilted/Talented 



No 
No 
No 



No 
No 
No 



Yes/No 
No 
No 



No 

No 
No 



Stndtnf ■ PercgpHon of Tgachera' AHitudg Toward Cuirgnt Program 
Perceived Attitude 

Tint Choice Dor't Know Don't Know Average Students Don't Know 

Stconi Choice Average Students Average Students Good Students/Don't Know Good Students 

Third Choice Good Students Good Students No Response Average Students 



The four Hispanic groups exhibit similar patterns on these academic concern;? 
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WORKING 



QuMtion 91 t Do you have a paying job? 



Trenda 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Biom Cuban America Qrmp? 



Have Tob 

Y« 14.5 12.2 19.4 23.8 15^ 

No 85.5 87.8 80.6 76.2 843 



• More than foijr of five (84.5%) ninth grade Hispanic students in this U.S. 
urban school sample report that they do not l^ve a paying job. 

• Central American students (23.8%) are most likely to report that they have a 
paying job. 
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QugaHon 92: Which job would you most like to have when you are older? 



Four Hisfunk Groups 





Mexican 
Am^riran 


Puerto 

Riran 
^^^^^^^ 


Cuban 


Central 

AmpHrsin 


All Four 


> Desired 


% 


% 


% 


% 


% 


Lawyer, Doctor, 
Ensineer 


27.7 


22.4 


26.1 


45.9 


283 


Office Worker, Bank 
Teller, Beautician 


21.5 


18.0 


12.3 


12.0 


18.6 


Teadier, Social Woiicer, 
Fire Flehter 


7.9 


7.7 


27 


48 




Janitor, Bus Driver, 
Mechanic 


2.7 


5.5 


6.8 


3.6 


4.0 


Gurpenter, Plumber 


3.3 


5.5 


1.4 


3.6 


3.7 


Restaurant or Shop 
Owner 


3.8 


2.7 


4.1 


2.4 


3.4 


Factory Worker 


3.3 


1.1 


1.4 


0.0 


2.1 


Sales Representative 


1.4 


1.6 


1.4 


1.3 


1.4 


Other 


11.2 


17.5 


21.9 


12 0 


14.0 


Don't Know 


6.3 


2.2 


4.1 


h.O 


5.0 


No Response 


10.9 


15.8 


17.8 


8.4 


12.6 



Trendfl 

• More than one-fourth (28.3%) of ninth grade Hispanic students in this U.S. 
urban school sample report that they would most like to be a lawyer, doctor, or 
engineer when they are older. 

• Central American ninth graders are most likely (45.9%) to report that they 
aspire to be a lawyer, doctor, or engineer. 
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ChiMtion 93 : Which job do you think you will most likely have when you are 
older? 



Mexican 
American 



tspanic Groups 



Puerto 
Rican 



Cuban 
% 



Central 
American 



Trenda 



All Four 
Groups 



Lawyer, Doctor, 
Engineer 


19-2 


16.4 


233 


36.2 


21.0 


Office Worker, Bank 
Teller, Beautician 


177 


18.0 


12.3 


14.5 


26.9 


Teacher, Social Worker, 
Fire Fighter 


7.9 


6.6 


6^ 


6.0 


72 


Factory Worker 


63 


2.7 


1.4 


2.4 


44 


Janitor, Bus Driver, 
Mechanic 


4.1 


4.4 


62 


2.4 


4.4 


\wSrpcniicr, i lumper 




o.u 


1 A 




JO 


Restaurant or Shop 
Owner 


4.1 


1.1 


55 


1.2 


3.1 


Hon\enttker 


3.3 


1.6 


0.0 


0.0 


2.1 


Sales Representative 


0.8 


1.1 


2.7 


0.0 


1.0 


Waiter/Waitress 


0.8 


0.0 


1.4 


0.0 


05 


Other 


6.3 


16.4 


19.2 


9.6 


10.6 


Don*t Know 


17.7 


13.1 


6A 


14.5 


15.0 


No Response 


9.3 


12.6 


11.0 


10.8 


105 



^ Mexican American (19.2%), Cuban (23.3%), and Central American (36.2%) 
ninth grade students in tliis U.S. urban school sample rep)ort that they expect 
to be a lawyer, Joctor, or engineer when they are older. 

• Puerto Rican students (18.0%) report that they think they will most likely be 
an office worker, bank teller, or beautician when they are older. 
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WORKING 



NOUS 
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WORKING 

Summary of Most Frequently Given Responses 



Current lob 
Havf Paying Job 



Mexican 
American 



No 



Puerto 
Rican 



Cuban 



No 



No 



Central 
American 



No 



First Choice 
Second Choice 



Lawyer, Doctor, or 
Engineer 



Lawyer, Doctor, or 
Engineer 



Office Worker, Bank Office Worker, Bank 
Teller, or Beautician Teller, or Beautician 



Lawyer, Doctor, or 
Engineer 

Other 



Lawyer, Doctor, or 
Engineer 

Office Worker, Bank 
Teller, or Beautician 



Third Choice 



Other 



Other 



No Response 



Other 



TobExpectgd 

First Choice 

Second Choice 

Third Choice 



Lawyer, Doctor, or 
Engineer 

Office Worker, Bank 
Teller, or Beautician 

Don*t Know 



Office Worker, Bank 
Teller, or Beautician 

Lawyer, Doctor, or 
Engineer 

Other 



Lawyer, Doctor, or 
Engineer 

Other 



Office Worker, Bank 
Teller, or Beautician 



Lawyer, EXx:tor, or 
Engineer 

Office Worker, Bank 
Teller, or Beautician 



Don't Know 



The four Hispanic groups exhibit similar patterns for their occupational desires and expectations. 
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STUDENT PLANS 



ChiegHon 94: Axe you planning to be in school next year? 



Four Hispanic Groups 





Mexican 


Puerto 




Central 


All Four 




American 


Rican 


Cuban 


American 


Groups 




% 


% 


% 


% 


% 


Attend School 












Yes 


97.0 


96.1 


95J 


97.6 


96.7 


No 


2.2 


1.1 


4.2 


1.2 


2.0 


Don't Know 


0.8 


2.8 


0.0 


1.2 


13 



Trends 

• Almost all (967%) of the ninth grade Hispanic students in this U.S. urban 
school sample report that they plan to be in school next year. 

• Cuban students (4.2%) were most likely to report that they do not plan to be m 
school next year. 
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STUDENT PLANS 



Qu#nrinn 95; What school do you plan to attend next year? 



Four Hispanic Groups 



Mexican Puerto Central All Four 

American Bisan Cuban American Qrsm 



Same School 893 84.8 89.7 87.5 87£ 

Different School 10.7 15.2 10.3 12.5 12.2 



Trenda 



* More than four-fifths (87.8%) of the ninth grade Hispanic students in this 
urban school sample plan to return to the same school next year. 
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STUDENT PLANS 
Summary of Most Frequently Given Responses 



Mexican Puerto Central 

American Rican Cuban American 



NtittY*af»>SghnnlPlan« 

Plan to Attend School Yes Yes Yes Yes 

Plan to Attend Same School Yes Yes Yes Yes 



The four Hispanic groups exhibit similar patterns for their plans to attend school next year. 
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SIMILARITiES 

This analysis cf the Five Cities School Dropout Study student database yields 24 
common characteristics for the four groups of Hispanic ninth grade students 
enrolled in predominantly minority high schools in major U. S. cities during the 
1986-1987 school year. These common characteristics contribute to an empirical 
framework for future research on the decisions of students to drop out or stay in 
school 



Mexican American, Puerto Rican, Cuban, and Central American ninth grade 
students 

• are not likely to move from state to state. 

• participate and do well in student activities, such as sports. 

• choose Hispanic friends. 

The parents of students in these four groups of Hispanic ninth graders 

• are not likely to have finished high school themselves, but 
expect their children to finish high school, and to 

• get a better job than they have. 

These parents of these Hispanic ninth grade students 

• are most likely to speak only Spanish at home, but 

• strongly encourage their children to learn both English and Spanish. 

Ninth grade Hispanic students in these four groups 

• report that they like school. 

• recognize that good study habits are important for school success, but 

• admit that friends and peers may be imj)ediments to success in school. 
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SIMILARITIES 

The Hispanic ninth graders in these four groups 

• are more likely to discuss school problems with friends and parents than with 
school teachers or counselors, and 

• are also more likely to discuss their personal problems with friends and 
parents than with school teachers or counselors* 

These ninth grade students 

• receive most of their advice to stay in school from their mothers or 
stepmothers and their teachers. 

• believe that a good job and future life success depend on finishing 
high school 

Mexican American, Puerto Rican, Cuban, and Central American ninth graders 

• are not likely to use the public library. 

• spend less than one hour each week doing Mathematics homework, 

• spend less than one hour each week doing Science homework, and 

• spend less than one hour each week doing English homework, hut 

• believe that they are doing well in Mathematics, Science, and English. 

These ninth grade Hispanic students 

• report that they have never been retained. 

The ninth grade students in four Hispanic groups 

• do not currently work in paying jobs. 

• want to hold professional positions - lawyer, doctor, engineer - when 
they are older. 

Mexican American, Puerto Rican, Cuban, and Central American ni ith graders 

• plan to attend school next year. 
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DIFFERENCES 



This analysis of the Five Cities School Dropout Shidy shident database yields 17 
differences for the four groups of Hispanic ninth grade students enrolled in 
predominantly minority high schools in major U. S. cities during the 1986-1987 
school year. These differences contribute to an empirical framework for future 
research on the decisions of students to drop out or stay in school. 

Differences related to place of birth 

• Mexican American and Puerto Rican ninth grade students are more likely 
than their Cuban and Central American classmates to have been bom in tne 
United SUtes. 

• Cuban and Central American students were more likely to come to the 
United States at an older age than the Mexican Americans and Puerto Ricans 
bom outside the U. S. 

• Central American students are most likely to report that they lived ten or 
more years outside of the United States, and indicate their first entry to U. S. 
schools was most likely to be in the ninth grade. 

Differences related to parents 

• Cuban and Central American ninth graders say that they do household chores 
with their parents less than once a month . Mexican American and Puerto 
Rican students report that they do household chores with their parents daily . 

• Puerto Kican and Cuban students discuss their future plans with parents once 
or twice a week . Mexican American and Central American students 
discuss future plans with their parents less than once a month . 

• Parenis of Mexican American and Puertc Rican ninth graders are more likely 
to visit their children's schools, than the parents of Cuban and Central 
American students. 

Differences related to language usage 

• Mexican American students report that they use only English at school and 
with their friends. Ninth graders in the other three Hispanic groups 
report that they use Sioth Spanish and English at school and with friends. 
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DIFFERENCES 



Differences related to the school 

• Mexican American ar d Cuban students beUeve that their classmates value 
interest in school as only so mewhat im];>ortant » Their Puerto Rican and 
Central American peers think their classmates consider school interest very 
important . 

• Cuban ninth graders think their classmates consider both regular attendance 
and following school rules as somewhat important. Students in the other 
three Hispanic groups believe their classmates consider these behaviors as 
very important 

• Mexican American ninth graders report they only sometimes engage in 
out*of school sports. Students in the other three I^iispanic groups indicate 
that they often participate in out-of-school sports. 

• Puerto Rican and Central American students say they never participate in 
music or dance activities out-of-schooL Mexican American and Cuban 
students report they sometimes participate in these activities. 

• School spirit is rated excellent by Cuban ninth graders, good by Central 
Americans, but only poor or fair by Mexican American and Puerto Rican 
ninth grade students. 

• Mexican American ninth graders perceive that it is only somewhat true that 
teachers expect good behavior The remaining three groups of Hispanic 
students believe it is very true that teachers expect good behavior. 

• Cuban students believe it is very true that teachers expect good school work. 
Ninth graders in the other three groups consider this expectation only 
somewhat true . 

Differences related to homework and studying 

• Central American students report that they read Spanish magazines, 
newspapers, and comic books three or fotu* times a week Ninth graders in 
the other three groups report that they don't like to read Spanish or don't 
read Spanish very well . 

• Cuban students use the school library. Students in the other three 
groups do not use the school library. 

• Central American students estimate that they spend less than one hour each 
week reading at home for schooL Ninth graders in the other three Hispanic 
groups report that they spend between one and two hours each week reading 
at home for school. 
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NEXT STEPS 



This analysis of the Five Cities School Dropout Study student database is an 
essential first step for seeking answers to why Hispanic students stay in or drop out 
of school. Specifically, the chart essay describes the individual, fanuly, school, and 
community characteristics of Hispanic ninth grade students enrolled in 
predominantly minority high schools in major U. S. cities during the 1986-87 school 
year. These research findings suggest several next steps to continue this line of 
inquiry. Three specific recommendations are elaborated below. 



Recomme ndation One The 24 similarities and 17 differences among 
the four Hispanic groups provide an empirical framework to inform 
policy making and to guide future research. 



Recommendation Two one-day invitational seminar should be 
convened to explore policy implications that can be derived from the 
chart essay findings. These policy implications would address four areas 
related to dropout prevention: 

(1) school practices and programs, 

(2) local and state regulations, 

(3) legislation, and 

(4) research. 

Accordingly, the seminar participants should include policy analysts, 
school practitioners, researchers, legislators, representatives from 
advocacy organizations, and others who share a common interest in 
seeking solutions to the Hispanic dropout problem. 
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NEXT STEPS 



Rgcommendation Thrpg A future research agenda should be identified 
to derive additional information from the large-scale student database 
assembled for the ASPIRA Association, Inc. Five Cities School Dropout 
Study . This comprehensive database contains over 300 specific variables 
for a sample of 706 students selected to represent the high school 
experiences of Hispanic students enrolled in predominantly minority 
high schools in major U. S. cities. 

The proposed research agenda should consider linking student 
retention status at the close of the 1988-89 school year with the archived 
information compiled during the 1986-87 school year. A single retention 
status variable - in or out of school two years later - would be 
inexpensive to gather and would allow researchers to construct a model 
that identifies potential dropouts when they enter the ninth grade. 
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APPENDIX A: SAMPLING DESIGN 



The sampling design for this study was constructed to yield a student data set that 
accurately represented Hispanic ninth grade students enrolled in predominantly 
minority high schools in major U.S. cities during the 1986-87 school year. The 
design was implemented in three stages. 

STAGE ONE: HVE CITIES 

The selection of cities was guided by four major decision rules: 

(1) the presence of a significant Hispanic school population in the city's schools, 

(2) the ability to obtain timely access to the schools selected for the study, 

(3) a desire for geographical representation from various regions of the country, 
and, 

(4) where possible, the location in that city of an ASPIRA affiliate to support the 
work. 

The five cities selected for the study fell into three general categories: 

(1) cities in which one or two Hispanic groups tended to dominate (Miami, 
Florida - Cubans and Central Americans; Harlandale Independent School 
District, San Antonio, Texas - Mexican American), 

(2) cities in which Blacks are the predominant minority, but where there also 
was a single significant Hispanic population (Newark, New Jersey - Puerto 
Ricans), and 

(3) cities in which Blacks are still the most numerous minority, but where there 
also was a growing and more heterogeneous Hispanic population 
(Milwaukee, Wisconsin and Chicago, Illinois). 



APPENDIX A: SAMPLING DESIGN 

STAGE TWO: SEVEN SCHOOLS 

The objective of the second stage was to select high schools representative of the 
Hispanic population in each of the five cities. Individual schools in each city were 
selected with the assistance of the lead consultant and a local advisory committee. 
This strategy produced a target population of seven schools. 

A list of these schools and the corresponding lead consultants who assisted the 
research team to identify students in stage three is as follows: 

Dr. John J. Attinasi, Lead Consultant - Chicago 
Director, Bilingual Teacher Education Program 
Indiana University-Northwest 
Gary, Indiana 

• Farragut Career Academy 

• Benito Juarez High School 

Dr. Rodolfo Cortina, Lead Consultant - Miami 
Pnrfessor of Modem Lai^;uage9 
Florida International University 
Miami, Florida 

• Miami Jai'KSon Senior High School 

• Miami Senior High School 

Dr. Kathryn Henn-Reinke, Lead Consultant - Milwaukee 
Assistant Project Director, Five Cities School Dropout Study 
University of Wisconsin-Mil w;>Mkee 
Milwaukee, Wisconsin 

• South Division High School 

Dr. Elsa Nunez-Worm:- Lead Consultant - Newark 
Associate Dean of Faculty 
CUNY-College of Staten Island 
Staten Island, New York 

• Broadway Junior I ligh School 

Dr. Maria del Refugio Robledo, Lead Consultant - San Antonio 
Director of Training 

Intercultural Development Research Association 
San Antonio, Texas 

• Harlandale High School 
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APPENDIX A: SAMFIING DESIGN 



STAGE THREE: 770 STUDENTS 

The Hispanic student sample in each school was designed to yield 110 sampling 
units with an equal number of males and females. In each school, the ninth grade 
respondents were chosen randomly from two gender sjjecific lists (stratified random 
sampling frames) provided by the lead consultant assigned to that school. 

A description of the total sample is given in Table A-1. Both the designated 
and actual samples are detailed in this table. The return rate for this stratified 
random sample was 91.7 percent. Return rates are based on actual data collected by 
lead consultants in the fall of 1986. 



Table A-1 : An overview of the sampling design. 



SCHOOL DESK3NATED ACTUAL 

SAMPLE SAMPLE 



CHICAGO 

Farragut Career Academy 110 113 

Benito Juarez High School Ufi 112 

CITY TOTAL 220 230 

MIAMI 

Jackson Senior High School 110 91 

Miami Senior High School USl 21 

CITY TOTAL 220 162 

Mil WAIiKEE 

South Division High School 110 116 

NEWARK 

Broadway Junior High School 110 1 03 

SAN ANTONIO 

Harlandale High School 110 95 
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ALL CITIES 770 706 



APPENDIX A: SAMPUNG DESIGN 



NOTES 



APPENDIX B: QUESTIONNAIRE DESIGN 



The student questionnaire was designed to provide information about the 
characteristics of Hispanic ninth grade students enrolled in predominately nunority 
high schools in major U.S. cities. Consistent with the intentions of The ASPIRA 
Association, Inc. Five Cities School Dropout Study , the questionnaire items were 
constructed to address three major research questions: 

(1) What roles do community, family, school, and individual student 
characteristics play in the students' decisions to drop out or stay 
in school? 

(2) How are these characteristics likely to differ among the major 
Hispanic student groups? 

(3) Do these differences, if detected, provide additional information 
regarding the students* decisions to drop out or stay in school? 

The questionnaire was developed in four major stages. 

STAGS ONE: ITEM SPECIFICATION 

A comprehensive review of the educational research literature (with special 
attention given to the factors specified in the High school and Beyond data base and 
in other studies dealing specifically with the Hispanic dropout phenomenon) 
suggested that the characteristics of interest in this study fell into nine major 
domains. Taken collectively, these nine domains provided guidelines for the initial 
content and construct validity analyses. The nine domains in the specification plan 
are detailed in Table B-1. 
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APPENDIX B: QUESTIONNAIRE DESIGN 



STAGE TWO. ITEM WRITING 

In the specification plan, standard survey research procedures and published (but 
not copyrighted) instruments were used to generate an item bank for each of the 
nine questionnaire domains. A panel of behavioral scientists, recognized for their 
expertise in Hispanic educational issues, survey research or the school dropout 
phenomenon, was used to evaluate and select specific questionnaire items from the 
nine item banks assembled by the project research group. This review process 
provided the basis to construct the pilot questionnaires. 

STAGE THREE: PILOT TESTING 

The pilot questionnaire was field tested in the Spring of 1986 using 50 eighth 
grade Hispanic students from one of the five school districts in the study sample. 
Eighth grade Hispanic students were chosen because they would accurately represent 
the actual ninth grade student population who would complete the final version of 
the questionnaire in the Fall of the same year. Pilot testing of the English version of 
the questionnaire was conducted using a heterogeneous group of Hispanic students 
who were proficient in English. 

A four-step process was used in pilot testing with several small groups of 
Hispanic students. In step one, students in each group were requested to examine a 
questionnaire item. Next, the field test interviewer read the complete item to the 
group. In step three, each student responded to that item. Lastly, students were 
asKed to s^ek clarification and to identify any problems with the item. This 
four-step process was repeated for each pilot questionnaire item. Information from 
this field test effort was used by the research project group to construct the final 
version of the English questionnaire 
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APPENDIX B: QUESTIONNAIRE DESIGN 



STAGE FOUR: STUDY QUESTIONNAIRE 

An ovenaew cf the questionnaire used in this study is elaborated in Table 
The fir'^t two columns summarize the nine questionnaire domains. Column three 
indicates both the actual number of items in a specific domain and their placement 
order in the questionnaire. For example. Domain I dealt with Student 
Characteristics. There were 22 items in this domain. These items were questions 64 
through 85 in the aw ^al survey instrument administered in the Fall of 1986. These 
questions and their corresponding results are detailed in the Student Characteristics 
section of the chart essay. 

TABLE B*-l. Overview of study questionnaire. 







CHART 


QUESTIONNAIRE 


SECTION 


DOMAIN 


ITEMS 


ITEMS 


I. 


STUDENT CHARACTERISTICS 


64-85 


1-22 


n. 


PARENT CHARACTERISTICS 


50-63 


23-36 


in. 


LANGUAGE USAGE 


86-90 


37-41C 


IV. 


SCHOOL ENVIRONMENT 


1-11 


42-52 


V. 


SCHOOL ISSUES 


12-29 


53-70 


VI. 


HOMEWORK AND STUDYING 


30-39 


71-80 


vn. 


' CADEMIC CONCERNS 


40-49 


81-90 


vra. 


WORKING 


91-93 


91-93 


IX. 


STUDENT PLANS 


94-95 


94-95 



All student respondents were offered the option of answering either the English 
or Spanish version of the study questionnaire. Fifteen percent of the respondents 
chose the Spanish version, which was a direct translation of the English study 
questionnaire. This translation was prepared by the project research group in the 
Summer of 1986. 
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APPENDIX B: QUESTIONNAIRE DESIGN 



DATA COLLECTION AND ANALYSIS 

All students completed the study questionnaire in the Fall of 1986. Lead 
Consultants and other professional educators responsible for data collection in the 
schools received training in how to (1) administer this questionnaire, and (2) 
maintain confidentiality of subjects. Once all responses were collected, the complete 
set of study questionnaires and re^a^ed archival data on Hispanic students in the 
sample were forwarded to the Principal Investigator for coding, analysis and report 
writing. 

The Statistical Package for the Social Sciences (SPSS^) was used to process all 
questionnaire data. An SPSS^ data file was used to record all student data received 
from the seven study schools. SPSS^ statistical routines were used to generate all 
the distributions reported in this chart essay. 
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P.O. Box 413 
Milwaukee, Wisconsin 53201 
(414)229-4323 



200 



